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29. CONCLUSIONS FRaillaii()S ASSESSMENT PUBLICATIONS

Introduction

PROJECT DESIGN (Inter-Agency Planning for Urban giducational Needs)
u-as organized as a two-year project to develop a comprehensive
long-range master plan of education for the Fresno City-Unified
School District in California.

This project was conceived by school leadership to bring under
one umbrella current major problems of the schools, the
relationship of the schools to the broader community, the impact
of educational change no occurring throughout the nation, and
a fresh view of the educational needs, goals and aspirations of
our youth and adults. The ultimate purpose of the project is
to ueld into an integrated plan the best use of available
resources to meet the totality of current and projected needs
according to their rational priorities.

The United States Office of Education funded the proposal as
an exemplary Title III project, recognizing the urgency for
developing better planning processes for urban school system's.
The first year of this project was organized to assess current
and projected educational needs in the urban area served by
the Fresno City-Schools. Planning procedures uill be carried
out in the second project year.

U.S. DEPARTMENT OF HEALTH. EDUCATION

* WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED

EXACTLY AS RECEIVED FROM THE PERSON OR

RGANIZATION ORIGINATING
IT. POINTS OF

VIEW OS OPINIONS STATED DO NOT NECES.

SARILY REPRESENT
OFFICIAL OFFICE OF EDU-

CATION POSITION OR POLICY



Contents

Tuenty-eight (23) publications have reported various
dimensions of the needs Assessment. Some were prepared by
project staff, others by Task Force specialists contracted
by the ptoject. The last page of each assessment report
summarized its major conclusions about educational needs.

This report brings together the major conclusions from all
needs assessment publications and presents them iiitwo
formats -- by source, then by topic.

rite complete list of needs assessmevit ptctOications avears
on the next page, folloued by the conclusions from each.
dote that each major conclusion is coded with the publication
source number followed by its serial number. For examle,
10-3 is the third conclusion from publication #10 which
assessed Reading needs.

After the white section presenting the conclusions from
each source, a blue section presents the same conclusions
arranged by topics. Each tonic represents a cluster of
related concerns. These twelve topic categories are:

1. Objectives, planning, evaluation
2. Adult Education;
3. Vocational Education
4. Curriculum
5. Instructional methodology
6. Staff and staffing patterns
7. In-service
8. Guidance and counseling
9. Ethnic minorities

10. Communication-external
11. Communication-internal
12. Finance and facilities

The conclusions which expressed educational concerns related
to more than nne tonic Trerez, 'finder each, Each conclusion
is preceded by its original code number showing its source

There are no conclusions for source publications #9 and Mg.
Project Design staff prepared conclusions from the draft reports
of the Edict needs assessment so _that all conclusions represented
by publication numbers 8 and 9 are included as #8. The report
on Cultural Arts, #151 has not yet been completed and was thus
unavailable.



1 BRAIIISTaTE

FLUE CONCLUSIONS BENTIFIM BY PROJECT STOP

1- 1. The teacher should spend more time on teaching activities
such as lesson preparation, oresentation, and evaluation
and less time on activities like routine renetative drills,
reading and recording of drill type student exercises,
supervision, and routine business-related clerical chores.

1- 2. In-service training for all personnel is needed to keen un
to date uith current educational methods and goals, particularly
in the area of experimental, remedial end compensatory
Program.

1- 3. Accurate job descrittions and nerformance standards should be
established and kept up to date for all tags to be performed in
the district, and appropriately trained oersonnel placed in
these positions.

1 - 14. Compensation for positions in the school district shall be com-
parable with -nay given for positions that require similar skills
or professional preparation in other areas of the economic
commqnity.

1- 5. Al members of the educational staff should be involved in
planning programs and forming school policies.

1- 6. Class size should be limited and/or lmered.

1- 7. The curriculum should include a central core of communication
skills -with absolute standards, and in other areas be flexible
enough to meet both vocational and academic needs of individual
students at all grade levels.

1- 8. Guidance services should be available to all students be
in the early elementary grades, emphasizing problem prevention
rather than diagnosis and therapy.

1- 9. The school should be a comunity resource center available all
the tine, designed to encourage participation of the entire
population in bath, structured and informal educational activities.

1-10. There is a general concern for the educationally handicapped child
in terms of identification, specific program needs, and problems
that arise from having such students in regular classes.

1-11. The schools should have specific up-to-date goals and expectations
that are understood and agreed to by the comunity, staff and
students.

1-12. The curriculum should be flexible as to content, time allotment,
and grade placement of subject areas.

1-13. Better communication between all facets of the cornmin:;,ty and
educational system is needed.



1-14. There is general concern on the pert of staff concerning the
financing of the schools with particular attention given to
allowing individual teachers or departments to have funds when
they need them.

1-15. More space, and wiser use of space presently available, is
needed.

1-16. The district should develop standard specifications for
constructing, alterning, and equiping schools that will
provide easy modification for various uses as the curriculum
changes to meet learner needs.



2 SPEAK-UP

11AJCEt CCIICLUSIONS 74THM) BY PROJECT STAFF

2- 1. The schools should stress the 3R's with emphasis on reading.

2- 2. The schools should do more to provide jcb or career skills

both in regular schools and specialized vocational schools in

cooperation with business and industry.

2- 3. There is general satisfaction with our adult education program.

However it should be expanded in regard to variety of offerings

and location of facilities.

2- 4. At the present time many of our schools are overcrowded.

2- 5. The schools, in cooperation with the home, should stress positive

social attitudes in students such as respect for authority,

discipline, patriotism, pride, and individual responsibility.

2- 6. Schools lack adequate financing, especially in the area of local

financing of the building program.

2-7. The guidance program needs to be expanded, particularly at the

elementary. level.

8. Aside from the 3R's the curriculum should be reevaluated in

terms of subjects that should receive more emphasis (stated

example, sex education) or less emphasis (stated example,

physical education).

2- 9. There is a need for meaningful communication between all facets

of the educational system and individuals as well as groups in

the community-at-large so that everyone involved is aware of his

role and responsibility for maintaining an effective educational

system.

2-10. In spite of general satisfaction with the school staff, there is

deep concern over poor quality teachers and poor teaching, and

some concern about the value of tenure.

2-11. The community should understand the role that the schools are

playing in assisting, minorities as these groups, together with

other community agencies, solve their specific social problems.

2-12. The schools must supply minority group members with the

educational skills needed for meaningful participation in today's

society.

2-13. The schools should provide knowledge about and respect for the

various cultural backgrounds represented in our community.

2-14. There is wide divergence of opinion as to the role of the schools

in solving community problems.



3 SEVDENT SPEAK-UP

MO& CONCLUSIONS IDENTIFIED BY PROJECT STAFF

3- 1. Students feel the school is responsible for job and career
training but are undecided about the relative value of
special vocational education classes or school work experience
as the most effective method of meeting this need.

3- 2. Students feel curriculum offerings should be revised with
the greater number of them indicating additional emphasis on some
of our present courses and suggesting additional courses be
offered.

3- 3. There is a need for a specific course (courses?) in the area of
family life and sex education.

3- 4. There is a general need to expand our present extracurricular
program.

3- 5. Students expect teachers and counselors to be examples of the
type person they are guiding and training students to be.

3- 6. Students feel teachers should be stimulating, empathetic, young
with young ideas and show less conformity in dress.

3- 7. Students expect more help from the schools in career planning.

3- 8. There is a need for uncensored, up-to-date texts.

3- 9. Students, in general, have no consensus of opinion as to What
specifically should be done to solve the complex social problems
arising from the presence of large minority groups in the
community.

3-10. Students feel a need to demonstrate individual responsibility by
having voluntary seminars, more individualized instruction,
challenging classes, opportunities for independent study and by
being allowed to work at their own individual speed.

3-11. Students want the school to allow them to have more realistic
involvement in areas of intense personal interest to them such
as human relations, drugs, grooming and dress and discussions of
contemporary moral and ethical behavior.

3-12. Students want a greater voice in decision making, greivance
procedures, student government and student control.



4 SCHOOL STAFrING

MAJOR. CONCLUSIONS IDENTIFIED BY PROJECT STAFF

4- 1. Training is not a significant staffing differential factor
anong schools when defined as "qualified by state certifica-
tion."

4- 2. Differences in proportion by sex, or in mean age, of faculties
were slight except that elementary schools usually have more
female teachers. No empirical criteria were available to
analyze sex or age factors.

4- 3. Compensatory schools, particularly elementary, are staffed
with much higher percentages of inexperienced teachers than
those schools which are non-compensatory.

4- 4. In general, teachers remain in compensatory schools fewer
years than in non-compensatory schools.

4- 5. Rapidly growing non-compensatory schools usually fill
positions with experienced teachers.

4- 6. The experienced teacher leaving the compensatory school
is replaced generally by an inexperienced teacher.

4- 7. Certain elementary schools in the district, usually
compensatory, have staffs where more than 65% of the teachers
are inexperienced according to criteria used.

The mobility of teachers is less a factor at the senior high
than at the elementary or junior high level.

4- 9. On the secondary level inexperienced teachers are generally
found in the junior high schools.

4- 10. The greatest amount of inexperience in the district generally
is found at the junior high level, with somewhat less
inexperience at the elementary level, and considerably
less inexperience at the senior high level.
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Substantive Conclusions:

5.. 9. On the basis of comnarative ran' within the district,
elementary schools in the north central area score highest
in achievement tests; schools in the southwest and west
score lowest.

5-10. On the basis of comparative ranks, schools in the north
central area of the district score highest in aptitude
tests; schools in the southwest score lowest.

5-11. Geographical patterns of school achievement ranking and
of aptitude ranking are closely correlated within the
Fresno City Unified School:District.

5-12. Ranking patterns for the junior high schools are similar
geographically to those of their feeder elementary schools.

5_13. There is a direct negative relationship between the
proportion of probationary teachers and student achievement
scores; no cause-effect conclusion, however, is justified by
the study.

5-14. When elementary and junior high schools are categorized by
ethnic majority and compared on the basis of tested achieve-
ment, white majority schools rank highest, Spanish surname
majority next, and Negro majority lowest.

5-15. Both aptitude and achievement scores are directly related
at all levels with family income level and with related
compensatory education status.

5-16. Family income level, proportion of probationary teachers,
ethnic majority, geographic location and aptitude scores are
correlated with achievement scores, but the study does not
provide material that mould support direct causes and effect
conclusions.



6 PROBLEYB .vp.ALCEIVED BY EDUCATIONAL LEADERSHIP

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

6- 1. There is a need for a total school-community involvement in the
determination, evaluation and clarification of objectives.

6- 2. Both school leadership and the community must become more willing
to innovate in meetin, objectives.

6- 3. An district personnel should have their roles and responsibilities

clearly defined.

6- h. A professional staff is needed that is chosen from a broad geographic

area, that is placed to match job requirements, that is producing to

the maxi= of its abilities, and that is retained only in relation

to competence.

6- 5. School sites and buildings should be selected to meet flexible and
functional needs of students, district, and community.

6- 6. School communications, both internal and external, need improvement.

6- 7. A change in the apathetic feelings concerning the moral, ethical

values of students, teachers, and community is needed.

6- 8. There were concerns for elimination of de facto segregated schools,
awareness of cultural differences by school staff, and parent's
and children's lack of motivation to take advantage of existing

educational opportunities.

6- 9. All programs should be evaluated to determine effectiveness in

relation to cost and thus achieve public willingness to financ4ally

accept and support these programs.

6- 10. The procedure for curriculum revision should be simplified in order

to meet changing needs of students.

6- 11. Evaluate the curricula of reading, foreign language, science, language

arts, and family life education for improvement.

6- 12. A vocational education program involving the business community is

needed to train citizens for future employment.

6- 13. There needs to be expansion, improvement, and awareness at all levels

of library services, transportation services, computer services,

and counseling services.

6. 14. There is a need for more individualized instruction for all students.

6- 15. The adult school program needs expanding and its services need to be

made more available to citizens.

6- 16. Methods of instruction by the teacher need to be innovative in

order to meet the changing needs of all students.

10



7 VOCATIONAL OCCITPATIONAL
HEMS SuAVEY

Major Conclusions Identified by EDICT Survey Team
(Presno County Planning and Evaluation Center)

Conclusions Relatinz to County Secondary Schools

7- 1. (County Secondary Schools) A significant need exists in the
secondary schools of Fresno County for programs designed to
help learners explore the world of work.

7- 2. (County Secondary Schools) A significant need for improvement
and/or expansion of vocational counseling exists in these
schools.

7- 3. (County Secondary Schools) A high priority need is for the
inclusion of work experience in more vocational-occupational
programs.

7-- 1. (County Secondary Schools) A realistic balance between
training for specific job skals and edacation in broad fields
of skills needs to be achieved in these schools. Occupational
ccmpetency needs to be stressed.

7- 5. (County Secondary Schools) A closer liaison needs to be maintained
between the schools and employing agencies in most instances.

7- 6. (County Secondary Schools) Hare use needs to be made of
material and human resources in the coillunities included in
this stud.

7- 7. (County Secondary Schools) Planning for vocational- occupational
programs needs to be based on local, state, regional, and
national manpower information.

7- 8. (County Secondary Schools) Existing courses and programs need
to be evaluated to ensure that they are relevant and realistically
up to date.

7- 9. (County Secondary Schools) A significant need exists for determining
equipment and facility priorities in terms of job opportunities and
in relation to the total instructional programs in these schools.

7-10. (County Secondary Schools) Comprehensive and systemAtic
follou-up studies of vocational graduates should be conducted
on a continuing basis and should be used in curriculum revision.
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7-11. (Coup Ly Secondary Schools) Pz:bograms for encouraging voc,tional
teachers to Particirate i n actual work or training experiences
rGlated to their teaching which ensure that they are
keening current In their performance should be -thitiated.

7-12. (County Secondary Schools) The role rf citizens advisory
ees and ways, in which they can be used more effectively

should be studied.

7-13. (County Secondary Schools) Program possibilities for training
or retraining adults should be studied to determine how an
existing educational agencies in the comironity can use their
resources most effectively.

7-14. (County Secondary Schoo30 Closer working relationships among en
educational agencies need to he established for the purpose
of coordinating inntructional planing and maximizing the use
of facilities, email meat and personnel.

7-15. (County Secondary Schools) A significant need exists to relate
vocational-ocaunational subjects to the social sciences and
the humanities.

7-16. (County Secondary Schools) An appraisal of present practices for
evaluating student growth and progress in vocational-occupational
subjects should be made to determine how these practices can
be made more realistic in terps of program objectives.

7-17. (County Secondary Schools) There is a significant need to
create conditions which will encourage all students to participate
in vocational-occupational courses on an exploratory basis.

7-18. (County Secondary Schools) Immediate attention should be
to the possibilities of training for newly emerging para-
professional occupations.

c,-

7-19. (County Secondary Schools) Consideration should be given to the
use of para-professionals and/or non-certific ated specialists
to assist teachers in vocational-occupational areas.

7-20. (County Secondary Schools) Experimental programs involving team
teaching, programmed learning, and other innovationc need to be
established in vocational-occupational areas.

7-21. (County Secondary Schools) The role of home economics at the
secondary level as a vocational subject needs to be carefully
evaluated.

7-22. (County Secondary Schools) Careful consideration should be
given to existing course offerings in agriculture to determine
relevance as vocational courses.
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Conclusions Relatirsto Junior Colleges

7-23. (County Junior Colleges) That more be done at the junior
college level to help students explore the world of work.

7-2h. (County Junior Colleges) That consideration should be given to
Possibilities of relating vocational-occupation courses and
social sciences and humanities,

7-25. (County Junior Colleges) That more attention be given to
developing broad "fairdly-of-skills" offerings to provide
greater job mobility-.

7-26. (County Junior Colleges) That significant manpower studies
be used in planning programs of vocational-occupational education
and training.

7-27. (County Junior Colleges) That greater use be made of community
resources for vocational-occupational education and training.

7-28. (County Junior Colleges) That comprehensive follow-up studies
be instituted and maintained, the results to be used in
program planning.

7-29. (County Junior Colleges) That efforts be rode to arrive at
closer articulation with "feeder" secondary schools with four-
year colleges in the area in matters paitaining to vocational-
occupational education and training.

7-30. (County Junior Colleges) That a realistic assessment be made of
the phi lcsophy and practice of evalnating student progress in
vocational-occupationll courses.

7-31. (County Junior Colleges) That an immediate study be made of the
need for expanding existing programs of training for para-
professionals in nursing, dentistry, and for neu programs in
training para-professionals for teaching and other similar
professions.

7-32. (County Junior Colleges) That an examinntion b made of the
possibilities for adapting such innovative measures as the use
of teacher aides, team teaching, and programed instruction in
vocational-occupational prograns.

7-33. (County Junior Colleges) That possibilities be erllored for
uPys in which highly snecialii3ed or highly talented pop-ccIrtificated
persons could serve in some kinds of instrnctional ca:lacities
in vocational-occupational -3rograms.

7-34. (County Junior Colleges) That an examination be rade of the
philosophies and programs in the junior colleges to deterndne
how well they are serving the needs of terminal students, and
to n ?t extent programs and philosophies are being dominated
by "academic" bias.



(County Junior Colleges) That an assessment be made of the
objectives of vocation:0-occitnntioa-11 courses, Psrecially
hone econorics axle fl-ricultirce to determiqe Ulf! v-tlue of
sixth co-orres in terns of PeCliru3 t4Orina possi)Alities as 1-7e13
ar, grenoral education.



8 EDICT IS FRELDMIARY NEEDS ASSESS NT

EAJOR CONCLUSIONS IDENTIFIKO BY PROJECT STAFF

8- 1. The art program was considered to have more negative than
positive elements by teachers and principals of the district.

8- 2. Elementary principals were most critical of the art program,
and elemenuary principals and teachers were more critical
then secondary teachers and principals.

8- 3. In assessing the art program, teachers and principals considered
the following areas as weak: mass media instruction, consultants,
aides, community resource people, study field trips, vocational
exploration, and basic texts.

8;- The drama program is considered to be extremely weak as
indicated by negative responses of teachers and principals
on both elementary and secondary levels.

8- 5. Generally, all parts of the drama program mere cons-Men-Rd
weak.

8- 6. The evaluation of student progress in the total school program
is not considered to be outstanding and has several weak
areas according to both teachers and principals.

8- 7. The areas in which the most negative responses were recorded
concerning the evaluation of pupils were objectives of the
program and the involvement of students, parents, and
community in the evaluation.

8- 8. The guidance program for the city was considered to be less
than adequate by both teachers and principals.

8- 9. There was more general dissatisfaction on the elementary level,
and there seemed to be disagreement as to effectiveness of
guidance services between teachers and principals.

8- 10. Specific areas of concern for guidance services were effectiveness
of programs for the atypical student, parent-learner involvement,
time for individual learners, follow-up studies, group guidance
arrangements, and job placement functions.

8- 11. Health education, services, and facilities were considerably
less effective than they should be according to teachers,
nurses and principals.

8- 12. Areas of health education, services and facilities considered
weakest by personnel of the district were a lack of professional
specialists, a lack of adequate programs for atypical students
and a lack of instruction programs for health, particularly
sex education,
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8- 13. The in-service education Program was considered a strong
program according to positive responses of teachers and
rrincipals.

8- 14. Teacher visitations to other schools and programs, and
better training for substitute teachers were the only
significant weaknesses in the in-service education area as
seen by teachers and principals.

8- 15. According to responses to survey questions, teachers and
Principals felt that the language arts program was a strong,
positive program.

8- 16. The only negative language arts factors mentioned by teachers
and principals were meeting language needs of the "English as
a second language" group, and diagnostic procedures used in
Instructional program.

8- 17. In the area of the learner and the curriculuml secondary
principals and teachers responded more negatively than
elementary principals and teachers.

8- 18. The areas of greatest negative responses concerning the learner
were meeting the needs of: the acadenically retarded, the
emotionally disturbed, the culturally disadvantaged, the
student with inadequate self concepts, the poorly motivated,
and the slow learner. Also, an area of great concern was the
effective use of community resources.

8- 19. The library and the learning center was considered as adequate in
most areas by the teachers and principals.

8- 20. Two areas of library and learning center concern were the adequacy
of library facilities for large group instruction and the
extent that library personnel are used in curriculum planning.

8- 21. The mathematics program was considered average by teachers and
principals.

8- 22. The areas of greatest concern in the mathematics program were
meeting the needs of slaw learners, relating to other subjects,
use of programmed instruction, and the extent of individualization.

8- 23. The music program was considered to be less than adequate by
all teachers and principals with elementary personnel more
critical than secondary.

8- 24. Mimic areas of greatest concern were: objectives. student
vocational explorationl equipment, inter-department communication,
evaluation and modification of program, use of aides, team
teaching, and the use of community resource people.
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8- 25. Principals and teachers, as judged by positive responses,
felt that the science program was above average.

8- 26. Weaknesses in the science program, according to teachers and
principals, were the effectiveness of: team teaching, programed
instruction, instructional television, in-service program,
and consultants; and the utilization of human resources.

8- 27. The social studies program was considered to be above average
by principals and teachers.

8- 28. The two areas of greatest concern in the social studies
program mere the effectiveness of the in-service program
and the effectiveness of the consultants.



10. READING

MAJOR CONCLUSIONS IDENTIFIKU BY PROJECT STAFF

'10- 1. Children attending school in lower socio-economic sections

of the community are not succeeding in reading as well

as childrel of the more affluent segments of the community

and steps should be taken to overcome this discrepancy.

10- 2. More attention should be given to individualizing reading

instruction.

10- 3. More attention should be given to reading skills

including those in the content areas.

10- It. Less emphasis should be placed on having students

practice exercises to develop skills where he already

displays competence.

10- 5. There is a need for more materials such as tape recorders

and workbooks that will aid the student in self-directed

learning and encourage teachers to select specific

materials to meet individual needs.

10- 6. Reading materials should depict typical minority as well

as majority group children.

10- 7. More needs to be done to develop specific skills at the

pre-reading level.

10- 8. A system is needed to test, record and keep up-to-date the

reading progress of each child.

10- 9. Teachers at all levels should be aware of and know how to

use the Informal Reading Inventory.

10-10. Intensive in-service training for teachers and administrators

is needed to develop a reading program designed to accomplish

vertical as well as horizontal articulation and to train staff

in the selection and use of materials that effectively

meet the needs of the individual student.

10-11. Administrators, particularly building principals, should

become involved in all phases of reading instruction

activity, i.e., in-service training, teaching methods,

teaching aids, individualized instruction, diagnostic test-

ing, program articulation, and parent communication.

10-12. There is a need for more personnel to provide supervision

in the reading program.

10-13. Each elementary school should have a library staffed with

fully-qualified librarians.

18



LANGUAGE

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

11- 1. There is no provision for educational leadership to prepare
teachers to teach the "New English."

11- 2. At the present time there is no provision for adequate
assessment of the English language arts program.

11- 3. There is a need to desegregate the school facilities.

11- 4. A need exists to mount a great and total effort to provide
English language arts education that enables minority group
youngsters to achieve at or above grade level.

11- 5. Expand the in-service program in the English area.

11- 6. Develop a course of study in English language arts, grades

K-12.

11- 7. There is a need for more recognition of the younsters'
efforts in language arts such as creativity festivals,
student magazines, public appearances, etc.

11- 8. More attention needs to be placed on teaching grammar
inductively rather than deductively.

11- 9. There is a need for some senior high teachers to provide
more information on how our language works by teaching ainut
the different grammars and how they approach the study of

language.

11- 10. There should be libraries in all elementary schools, staffed

with full-time librarians.

11- 11. There is a need for all teachers to have some knowledge of

dialects and their importance.

11- 12. Poets should be brought into the classroom to counteract the

feminization of poetry in schools.



- 12 MATH

MAJOR CONCLUSIONS IDENTIFIN0 BY PROJECT STAFF

12- 1. The present conteat of the mathematics programs should
incorporate the concepts described in the Revised Strands
Report, October 1967. These strands should be included
in such away that they cross grade levels and be in
harmony with the current grade level activit....es,

12- 2. The need exists for a greater understanding and the use
of modern teaching methods in connection:with. modern
mathematics. Particularly there should be an increase
in laboratory type activities and student related problems.

12- 3. Adequate drill is an essential in modern math.

12- 4. Teachers of minority groups need additional training and
information before beginning to teach modern mathematics.

:12- 5. A careful analysis of mathematics for terminal students
is needed with a concern for reducing the number of goals
and attaining few goals at a time.

12- 6. There is a need for a district wide program of diagnostic
and standardized tests that is related to the state math
testing program with the results of the tests available
to teachers and students.

12- 7. Explore the use of small calculator-computers as an
integral part of the total mathematics program.

12- 8. Recruiting and In-service training should provide teachers
who understand both the content and philosophy of modern
mathematics.

12- 9. Preparation for state math text adoptions at the elementary
level should be made prior to the time the books are put
into use and the district adoption procedures at the
secondary level should be simplified.

12- 10. Explore more carefully the relationship bets e,en the reading
and the mathematics program.

.12- 11. Pupils need more guidance, especially prior to the ninth
grade, on the relationship of employment prospcts and the
mathematics needed to qualify for various jobs.

12- 12. There needs to be more involvement of the parents and the
community in the responsibility for the mathematics program,
particularly to give the student out of class opportunities
to perfect the skills being developed.
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12- 13. Higher mathematics courses need to be evaluated very care-
fully in terms of their _131/nooses as related to college
entrance.

12- 14. Mathematics steering and curriculum committees should
include representatives of all levels of instruction
elementary-through college.

12- 15. The district should encourage professionalism among teachers,
including membership in associations, attendance at
professional meetings, professional reading, and data
distribution concerning the current program and significant
activities of local teachers in the area of mathematics.

12- 16. There is a need for an expression of the over-all
philosophy of mathematics education in the Fresno City
Schools.



13. SCIFITE

MAJOR CONCLUSIONS ID5NTIFIED BY PROJECT STAFF

13- 1. Elementary teachers and administrators are not aware of
the goals of a modern science program. They need to under-
stand the role which science and its mode of inquiry play
in daily living.

13- 2. The elementary science curriculum should reflect the dynamic
nature of change which exists throughout society.

13 3. Science coordinators are needed in each building.

13- 4. It is not necessary that the elementary science curriculum
follow try sequence of a text.

13- 5. The elementary science program should follow the guide-
lines given in The Science Framework for California Public
Schools, 1968 and utilize such materials as Science,
a Process Approach and the Science Curriculum Improvement
Study.

13- 6. The junior high school program should be extended to grades
7 and 9. The one year course covering all areas of science
is not adequate.

13- 7. The junior high science program should be laboratory oriented
not directed to the products of science.

13- 8. The science teaching staff needs to be increased,perhaps with
auxiliary personnel (lab assistants, teacher aides,
interns, etc.).

13- 9. Larger classrooms facilities, and equipment are needed to
teach science when laboratory centered teaching methods
are used.

13- 10. The physical science program in the senior high should
be studied with the thought of correcting the imbalance
of physical-biological science offerings.

13- 11. A. need exists for a physical science course at the senior
high level that has practical value and helps student
better understand their physical environment.

13- 12. There is a need for in-service training programs for
elementary teachers designed to develop a mode of scientific
inquiry and skills for investigating.

22
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13- 13. Advanced biology, physiology, and zoology should be
given in addition to rather than instead of courses in
the physical sciences.

1.3- 14.

13- 15.

13- i6.

13- 17.

There is a need for parent education related to the
modern science program.

There is a need for more community support for the
schools.

More readable science materials are need in the disad-
vantaged areas.

There is a need to emphasize the use and function of the
scientific method in all phases of the instructional
program.
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14-

14 FOREIG:4 ILY3UAGE

MAJOR CONCLUSIONS IDENTIFIED 3Y PROJECT STAFF

1. A healthy working relationship is needed between teachers
and other school personnel involved in the foreign lan-
guage program.

2. The present disenchantment that exists between teachers
and supervisory personnel in the area of foreign language
should be overcome.

114- 3. A continuous, sequential course of study for each language
offered is essential.

14- 4, A philosophy of the foreign language program is needed in
Fresno.

5. Teachers need common understanding regarding scope, se-
quence, student evaluation, and other teachers involved
in the language program.

111- 6. There is a need for a redefinition of the roles of those
persons and/or groups in the District who are directly
or indirectly concerned with the foreign language program.

14- 7. The District, in cooperation with institutions of higher
education, should achieve vertical articulation of foreign
language programs.

14- 8. Schools should determine needs of students for foreign
language instruction and provide appropriate placement.

14- 9.

14- 10.

Students need to understand systems used to assess
achievement in foreign language skills.

Materials used in the foreign language program should
be selected by the staff using them and appropriate
to grade level.

211.



16 SOCIAL' SCIENCE

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

16- 1. There needs to be a systematic means of upgrading teacher
competence through in-service education programs in the
new social studies.

16- 2. Learners should be given ample opportunity to develop
concepts in the social science, particularly in junior and
senior high school grades.

1 3. Minority students, particularly from lower socio-economic
areas, need to perform at a higher level on the fundamental
skills, especially reading, in order for them to have
general high academic accomplishment.

16- ). The district may need to search for or develop evaluative
devices which measure more accurately the academic achievement
of different minority students.

16- S. More courses in the arts need to be offered and to more
students.

16- 6. Teachers should be prepared to develop reading materials
using social studies content.

16- 7. Teachers should acquaint themselves with the latest
information regarding the sociology and social psychology
of learning.

16- 8. Social studies materials should be provided at the reading
level of the child expected to use them.

16- 9. Teachers need to understand the importance of the studentts
self-concept as a contributory factor to academic achievement.

16- 10. The social studies program should include more on the sub-
cultures in the United States.

16- 11. The district needs to determine the value of the district-
wide eighth grade Constitution test.

16- 12. Fresno students need a better understanding of what is
meant by political power.

16- 13. The curriculum at both elementary and secondary level should
include more economics.

16- 14. The social studies curriculum should include concepts of
social change as a key to understanding history, with
emphasis on recent and indicated future changes.

25
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16- 15. Social studies teachers should be aware of professional

activity such as the State Social Sciences Study Committee

and meetings of the California Council for the Social
Studies.

16- 16. More than lip-service or written philosophical statements

are needed to encourage critical thinking by students.,

16- 17. The district must provide the impetus and means for

teachers to become acquainted with and develop skills needed
for using the inquiry method of teaching.

16- 18. The social studies curriculum should put more stress on
the understanding of the family as a basic social institution.



17 PHYSICAL EDUCATION

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

17- 1. Pupils need more diversified programs in physical education
under the leadership of qualified personnel.

17- 2. Revised and updated courses of study are needed.

17- 3. A program of measurement and evaluation for diagnosing
student needs in physical education is needed.

17- 4. A program for classifying physical education students
homogeneously is needed, with specific standards of per-
formance identified for each group.

17- 5. A Program for assessing pupil achievement in physical
education is needed.

17- 6. A program for marking and motivating students in physical
education is needed.

17- 7. More adequate facilities are needed for physical education.

17- 8. Administrative support for the physical education program
is needed.

17- 9. There is a need for information and instruction in the area
of healthful living which should be an integral part of
every activity conducted within the physical education pro-
gram.

17- 10. Improvement is needed in the physical education activity
program in the areas of calibre of instruction, organi-
zation of classes, and tea0ing procedures.

17- 11. There is a need for coeducational physical education
activities particularly in the areas of dance and rhythmics.

17- 12. The present practice of hiring and assigning of physical
education teachers seems to be inefficient and inequitable.
This process should involve local school staff, in addition
to central office personnel.

17- 13. Physical education needs to promote better public relations
to insure understanding and moral and financial support.

17- 14. There is a need for closer cooperation between the schools
and teacher training institutions in setting up requimments
and standards for training physical education teachers.

17- 15. There is a need to develop espirit de corps and better mor-
ale in individuals and classes.
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17- 16. Fresno City Schools lacks a clear statement of its aims

and objectives.

17- 17. Teachers in the academic areas should become acquainted

with the objectives and activities of the physical edu-

cation program.

17- 18. Emphasize the role of the physical education coach as

an important agent in assisting with the social and

emotional development of children and youth.
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18- 2-

3.

18- h.

18. TE..4.CMG/LEI 1:7)r.oV"Irt

MAJOR CONCLUSIONS IDENTIFIED BY PA)JECT STAFF

A sound basis for learning should be wedicated upon
creation of hohnvinral change resu'.ting from the
acquisition of information -which has Iffsonal meaning.
In the process the student must:

a. Learn to select, from a breadth of alternatives
and to accept responsibility for his choices.

b. Be actively involved in the learning process.
c. Develop tools of inouiry.
d. Be motivated intrinsically rather than

extrindcally.
Feel confident in his awn learning and skills
because the teacher does believe in his ability
to learn; self-esteem must exist for instruction
to be effective.

f. Be allowed to participate in a learning design
which is a continuous human process reflecting
open-endedness.

The learner must be continually informed of his progress
in such a way that he will not be negatively affected by the
evaluation process which at present is threatening.

Teachers need to have a strong, personal co,watment to a
sound theoretical position in regard to their teaching so
they can formulate their own comfortable personal style
of working with students.

The overwhelming majority of instructional time in the Fresno
City Unified School District is employed in teacher presenta-
tion techniques in which the student is passive; little or no
active involvement or interaction is apparent.

18- 5. A significant number of students feel that much of the current
instructional material is irrelevant to their needs.

18- 6. Teachers appear to be universally content conscious, but unsure
of their base in terms of learning theory and process.

18T 7. Teachers and administrators appear willing to discuss improve-
ment through change, but little evidence exists that such
change is actually taking place.

18- 8. Teachers discuss in favorable terms the classroom situation
and their students, but hesitate to discuss matters outside
their immediate classroom; the situation implies that teachers
feel threatened, scared or lack commitment to the district's
educational program,
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18. 9. Administration and staff must accept and work with the
fact that improvement means change.

18- 10.

18-12.

18- 1.3.

If change is to take place in the instructional program
teachers must have confidence that educational leaders
are knowledgeable about learning processes and are
supportive of change.

The district needs to be willing to start on a plan of
action for producing change in teacher attitudes and
teaching methods.

The details of a plan of action for educational change
must be a product of felt need, and be perceived by the
staff as emanating from the staff,

"In-Service" training in learning process needs to have
equal priority with current assignments.

18- 14. A design for learning must recognize both people and the
institutional framework in which they work.

30



19. SPECIAL EDUCATION

MAJOR CC NCLOSIONS IDMITI.FIED BY PROJECT STAFF

19- 1. Low enrollment in special education programs in com-
parison to average enrollments nationally may indicate
the program is not reaching all the students for which
it is intended.

19- 2. Develop a program for the aphasic child.

19- 3. More space, principally classroom needs for the educationally
handicapped program should be supplied.

:.19- 4. There should be involvement of total special education
personnel in determining budget needs.

19- 5. Involvement of special education personnel in student
placement committees is needed.

19- 6. A permanent local clinic center for diagnostic, evaluative,
guidance, and fixed point referrals is needed.

19- 7. The district should develop a statEment of the overall
philosophy of special education.

19- 8. Parents should be involved in the development of special
education programs.

19- 9. There should be more school wide awareness of the
Educationally Handicapped Program to provide acceptance
and involvement with all teachers and integration of
student activities where possible.



20 GUIDANCE

EAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

20- 1. Guidance services are rarely present in the districts'
elementary schools.

20- 2. Guidance programs to prevent problems from developing
are missing, particularly at the elementary level even
though it is here they would be most effective.

20- 3. At the present time a restricted number of students with
special problems receive the focus of professional attention
for guidance services.

20- 4. The benefits of specialized training of guidance personnel
are not being received by all the staff and students in the
district.

20- 5. The guidance program in Fresno City Schools emphasizes
diagnosis and treatment rather than prevention.

20- 6. Guidance personnel do not sufficiently involve teachers
and particularly parents in their concern for personal
and academic success of students.

20- 7. The majority of the high school guidance personnel spend
too much time on clerical functions.

20- 8. Students think of counselors as administrative assistants
ornprogram changers."

20- 9. The present counseling program is weak in providing vocation-
al guidance at the secondary level.

20- 10. High school students find little or no opportunity to
discuss in school the problems that bother them.

20- 11. There is a need for a high school guidance program designed
to systematically improve self-understanding of the
student as to his talents, abilities, and achievements.

20- 12. A high proportion of the teachers in the district do not
know very much about the guidance program.

20- 13. The NDEA Elementary Guidance Project, involving
elementary schools, fits the preventative model
This project is the most promising aspect of gui
Fresno.

only six
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21. HEALTH

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

21-1. Health counseling for students is inadequate.

21-2. Conferences with pupils, parents, and teachers concerning
health problems are needed.

21-3. In-service training of teachers on health, development, and
home factors should be provi&d.

21-4. Eliminate factors such as clerical duties related to attendance
and lunch procedures which take from professional time.

21-5. Schools should obtain and utilize health information from
community health resources.

21-6. Health instruction program should be organized and sequential
through all grades.

21-7. Health materials should be suited for each level.

21-8. In-service training of teachers for more effective use of
health resource persons, materials, instructional aids
should be provided.

21-9. Nurses should be involved with the teachers in curriculum
development.

21-10. Specific health courses are not included in the curriculum.

21-114 An analysis of physical facilities for healthful school
living is needed.

21-12. Avoid "crash" programs of single emphasis and short duration
that cross grade lines and class organization and develop
instead these same topics with emphasis in a structured
sequential curriculum.

?1-13. The pupil/nurse ratio and nurses responsibilities are
increasing without corresponding increases in staff or
time allotment.*

21-14. Problems of school finance and the priority awarded to academic
status are threats to the school health program.*

Concerns not unique to Fresno City Schools.



22 STUDENT PERSONNEL

MAJOR CONCLUSIONS IDENTIFIED BY PROJECT STAFF

22- 1. Constant student, teacher, administrator, and parent
involvement in assessment and redesign of activity
program at the elementary and junior high levels is needed.

22- 2. There is a need for a continued effort to develop varied
interest activities for students.

22- 3. Encourage student participation in activities by involving
them in decision making.

22- 4. Improve communication in the secondary schools between
students, teachers and administrators.

22- 5. Allow the student council (leadership class) to meet
daily during a regular period during the school day.

'22- 6. Evaluate and examine the present club structure in the
schools.

22- 7. Encourage students to support their schools.

22- 8, Courses in leadership are missing in the curriculum.

22- 9. In-service training for teachers in citizenship skills
is needed,

22- 10. Identify the role of student councils.

22- 11. Identify student revenue sources with student programs.

22- 12. Minority group needs are not met in the present social
activity program.

22- 13. The same small group of students should not be allowed
to dominate the activities program



23 :-OULT EMCATTO::

MAJOR CONCLUSIONS Tai.;74- ;FED ref PROJECT' FF

23- 1. Expand adult education curriculun to incluue courses
particularly designed for ninority Proups emphasizing

consumer, health, civic, cud to vocational, and

leadership education.

23- 2. Encourage minority group members to take advantage of

educational opportunities.

23- 3. Additional staff is needed to organize specific courses in

the area of adult education to meet the needs of minority

groups and to provide impetus and motivrItion for participation

in such classes.

23- 4. Specialized personnel are needed to perform counseling and

instructional tasks related to adult education in homes.

23- 5. Adult education department needs additional clerical and

administrative personnel to assume routine tasks in order

to free qualified persons for planning, coordination and

promotion.

23- 6. More housing i s needed for the adult education program.

23- 7. More adult education classes should oe located geographically

nearer the areas of greatest need.

23- 8. Additional funds are needed for the adult education program.

23- 9. Community involvement is needed in the planning, promotion

and processes of adult education.

23- 10. The adult education program needs more teachers from

minority groups.

23- 11. More information concerning the adult education program
should be given to the community and the other parts of the

public school structure.

23- 12. Establish adult education courses in the area of human

relations: psychology, human behavior, current human
cultures, and family life education.

23- 13. There is need for development of procedures which will

lead to a continuous community wide survey of adult

education needs.



24 VOCATIONAL EMICATION

MAJOR mums-Daus IDENTTFTED BY PROJECT STAFF

2h- 1. Serious problems of de-facto segregation, especially in
Vest Fresno, need to be considered top priority.

24- 2. A highly inflexible educational program and teachers
inadequately prepared to cope with instructional revision
hinder innovation.

24- 3. There is a need for better articulation between departments
and between school levels, especially in vocational educa-
tion.

24- 4. Detection and treatment of individual pupil deficiences
and problems should be done sooner, prior to the seventh
grade.

24- 5, There should be more cooperative planning studies by
schools, individuals, and community agencies or organizations
concentrating on specific school related problems.

24- 6. Classroom teachers should have more effective part in
school and district decision making.

24- 7. Vocational education needs to be viewed as a method of
instruction and learning rather than as preparation for
a specific job.

24- 8. Teachers training institutions must be told by school
districts what is needed in in-service and pre-service
training.

24- 9. Better prepared vocational counselors are needed.

24- 10. Vocational education should be a part of the program for
all students, not just those identified as non-academic.

24- 11. Every student can and must do something well, and the
schools should aid him in identifying this ability.

24- 12. Ability grouping needs study and evaluation by teachers.

24- 13. Building a good self-image and a feeling-of-belonging are
critical needs of students.

24- 14. Fiore and better opportunities for community or adult
education needs to be viewed as an important medium for
the discussion and solution of many student problems.
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25- 1. Prejentod frrouth rrItgq indicate on 17,-,-oxinate 150 -er cent
i=icrease in ,,oz-ul.,tion betwPen 1 96r and 1',1R5 in i=fle PrPr-mo
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nexe=17.:! by per (wt.

25- 2. The metrorolitan area population for the horizon year 2000
can be speculatively estimated to be in the vicinity of
800,000 persons.

25- 3. Pre-school children (0-4 years) in the Fresno Urbanized Area
decline from 11.5 per cent of the total population in

1960 to 11 per cent in 1980. The population of children 5-17
years of age will drop from 28 per cent in 1965 to 24.6
per cent by 1980.

25- 4. In the close-in area of Hest Fresno, defined as the General
Heighborhood Renewal Area, it is estimated that the Negro and
Rexican-American groups made up 87 per cent of the population
in 1967, increasing from 70 per cent in 1960.

25- 5. It is not unusual to find a strong correlation between the
characteristics of education, employment, income, and home value.

25- 6. Between 1970 and 1980, the evolution from an agriculturally
oriented economy to a maturing), diversified economy will gain
momentum with manufacturing as the major employment sector,
25 per cent in 1980, followed by retail trade 17 per cent,
and professional services at 14 per cent.

25- 7. By 1985, the population center of the Fresno-Clovis Eetropolitan
area should be even more strongly north-centered than today with
over 60 per cent living in the north and northeast sectors,
as compared to 44 per cent in 1960.

25.- 8. Outside West Fresno the revitalization of the "grey" area
(fringe around the Central Business District) is the Urban
Community's major challenge 2nd creative opportunity.

25- 9. Housing expansion from 69,133 units in 1960 to 170,800 units
in 1985 will be needed tc, fill needs generated by population.

25-10. A balance between housing and commercial-industrial uses is
extremely desirable for proper school support.

25-11. The future pattern of the metropolitan area development will be
greatly influenced by the development and timing of the Freeway
schedule-41 Freeway between 1972 and 1980, 180 Freeway from
1973 to after 1980, and 168 Freeway after 1980.
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25-12. The Fresno City-Unified School District has an unprecedented
omortunity and major role to play in the achievement of
Fresno community development goals, es!lecially in Jest Fresno
and in the central arearey" area frinfIeuhere the pre-
Field Act schools are located.

25-13. Community organization goals and logical school locations uill
be unobtainable unless jurisdictional problems can be solved.

25=1)... Changes in Population characteristics and trends should be
subject to annual review.

25-15. Dew industrial development-, and expansion of employvent
opportunities need continual reappraisal for their effect on
the total economy and enmironment.

25-16. Decisions of the city ani county governing bodies that formally
and informally change land-use policy usually have a bearing
upon the needs and problems of the schools.

25-17. Changes in state and national Policies regarding urban renewal,
poverty programs, housing subsidies, etc., can be expected to
affect Fresno's development nattern appreciably.



26 REUVANCE AND QUALITY OF EDUCATION FOR 1-MIORITIES

MAJOR CONCLUSIONS IDFAITIFIE5 BY PROJECT STAFF

26- 1. Minority groups show little desire for programs especially
tailored for them.

26- 2. Minority groups want the integration of knowledge of their
group culture and history in the general curriculum with
emphasis on their contributions to American society.

26- 3. A dilemma exists in minority areas of the community as to
the value of integrating classes by transferring students
to other schools or preserving the neighborhood school
with the resultant de-facto segregation.. Any decision
by the school administration in this area will be strongly
opposed by that segment of the minority group which feels
the decision was wrong.

26- 4. Minorities feel that Fresno City Unified School District
is concerned enough with their education to pay more than
mere lip-service to their specific problems and this depth
of concern by the district needs to be maintained.

26- 5. There is a priority need for the communication of educational
developments, proposals, and achievements to the
citizenry in general and to the minority population in
particular. Personal contact or commercial TV is the best
way to reach this latter group.

26- 6. All Fresno teachers should be given strong academic in-
struction covering the history, culture and role minorities
have played in contributing to American society;for
teachers are not prepared to incorporate this knowledge
as an integral part of their teaching.

26- 7. There should be a rapid increase in the number of minority
members in teaching and administrative positions but no
lowering of present standards to accomplish this.

26- 8. The human relations staff and program should be expanded
so that teachers, parents, and students see physical
evidence of a person concerned primarily with human
relations.

26- 9. A well-planned but flexible program of instruction for
parents of minority group children should be instituted
with emphasis on building their own self-image, their
concepts of their proper role in the education of their
children and their roles as responsible and participating
citizens.



27 SPECIAL NEEDS OF YI=N-AYERICANS

MAJOR CONCLUSIONS IDENTIFFIco 2v MOJECT STAFF

27- 1. The school district should make available to all students,
regardless of ethnic origin, texts and other educational
materials concerning their cultural background.

27- 2. The schools should provide seouential instruction in the
history, culture. and social background of those students Whose
background is difgerent from the teachers.

27- 3. liangrEexican-American students have a negative self-image;
therefore the school should recognize that it plays al
important role in the bv.ilding of a positive self-image
in these students.

27- 4. There is a need for Me;dcan-American teachers and counselors
because they provide a positive image and have greater potential
for relating better to the Ifexican-American students.

27. 5. All school personnel should-communicate with the Mexican-
American by going to where the Mexican-American is.

27- 6. The schools should communicate to the Mexican-American the
importance of becoming involved in democratic processes such
as contributing to policymaking by with boards of
education and by participating in politics.

27- 7. School personnel should be aware that tests are used by and
for middle class individuals, and may not effectively-predict
future achievement of Mexican-American students as well as
the personal opinion of a well educated professional who is
aware of the problems of the Mexican-American.

27- 8. School personnel need to be made aware of their negative pre-
conceived views of the Mexican-American and also be made
aware of the Mexican-American's tendency 'co believe that
educators feel superior to him and see him in a lesser role.

27- 9. Parents need to be aware of the extensive influence that
they can have on the education of their children.

27- 10. The district needs to provide physical facilities for
Mexican-American students that are as adequate for learning
as those in other parts of the district.

27- 11. The district should take special care in selecting teachers
for minority students and the district should encourage teachers
with special talents for working with minority students to
stay in that part of the district where the minority students
are found, with incentives such as extra pay, better working
conlitions, and more recognition in the district.
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27- 12. Lack of money should not exiThade stucksnts from takin3.extracurrimlnr

27- 13. More extensive use should be made of opinion and
expertise of Mexican-American organizations and leadership
such as the Association of Mexican-American Educators
(AMAE) and Community Service Organization (CSO).



28 NEGRO SPECIAL NEEDS

MAJOR ODNCLUSIONS IDENTIFIED BY PROJECT STAFF

28- 1. The schools should encourage Negroes to make better use

of community health facilities.

28- 2. Cultural bias on standardized tests limits Negro

students' opportunities to demonstrate academic talent.

28- 3. School personnel should be interested in and empathetic

to the differing values, culture and problems of the

Negro.

28- 4. Pre-school programs are needed to develop verbal skills

and cultural background for Negro children before enter-

ing kindergarten or first grade.

28- 5. Standards of performance for west-side schools should be

reassessed to provide a curriculum that stresses methods

of learning rather than fact accumulation.

28- 6. Teaching methods should be used in the west-side schools

that relate the cultural background of the Negro to

the operational standards of the greater community.

28- 7. The teacher attitude and educational environment provided

for students in west-side schools should be such that

students are reluctant to drop out.

28- 8. Counseling activities should clearly be separated from

disciplinary activities and should be coordinated between

all grade levels.

28- 9. Hiring more Negroes for responsible positions such as

coach, counselor and administrator is needed to provide

a better Negro self-image.

28- 10. Schools should bring about a development of personal

and social values for the Negro child that are sought by

employers.

28- 11. Negro students need a vocational program that will provide

them with sophisticated job skills to meet the current

occupational opportunities in the community at large

as well as the local community.

28- 12. In order to effectively implement the compensatory and

remedial programs in West Fresno, intensive in-service

training is needed for teachers prior to the initiation
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of programs so that teachers will know exactly what the
Program is intended to accomplish and what specific
techniques are to be used.

28- 13. The present open enrollment policy in Fresno is producing
a dilemma. While exposing Negro students who transfer
to the majority cultural background (good) it removes
from the west -side potential peer group leaders with a
general lowering of the academic potential of the
west-side schools (bad).

28- 14. When open enrollment is Implemented there is a need
for the receiving school to be aware of and make specific
preparations for meeting the needs of the incoming
minority group members.

28 15. There is a need for the west-side community to actively
participate in the functioning and policy-making of
the schools.



1. OBJECTIVES, ?LAMING AND EVALUATTOH

17-16. Fresno City Schools lacks a clear statement of its aims and
objectives.

24-6. Classroom teadiers should have a more effective part in school
and district decision makina.

3-12. Students want a greater voice in decision making, greviance
procedures, student government and student control.

3-11. Students want the school to allow them to have more realistic
involvement in areas of intense persona] interest to them
such as human relations, drugs, grooming and dress and
discussions of contemporary moral and ethical bebavAor.

1-11 The schools should have specific up-to-date goals and
expectations that are understood and agreed to by the
community, staff and students.

6-1. There is a need for a total school-community involvement in
the determination, evaluation and clarification of objectives.

18-7. Teachers and administrators appear willing to discuss
improvement through change, but little evidence exists that
such change is actnaJly taking place.

18-9. Administration and staff must accept and work with the fact
that improvement means change.

18-11. The district needs to be milling to start on a plan of
action for producing change in teacher attitudes and
teaching methods.

The schools, in cooperation with the home, should stress
positive social attitudes in students such as respect for
authority, discipline, patriotism, pride, and individual
responsibility.

17-15. There is a need to develop espirit de corps and better morale
in individuals and classes.

24-11 Every student can and must do something well., and the schools
should aid him in identifying this ability.

24-13. Building a good self-image and a feeling-of-belonging are
critical needs of students.

19-7. The district should develop a statement of the overall
philosophy of special education.

17-8. Administrative support for the P.E. program is needed.

2-14. There is wide divergence of opinion as to the role of the
schools in solving community-problems.
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Objective:, .31.nninr, and .,11111tii:PI (Contimed

1-5. All members of the educational staff should be involved in
planning programs and forming school policies.

24-5. There should be more cooperative planning studies by
schools, individuals, and community agencies or organizations
concentrating on specific school related problems. (10)

18-12 The details of a plan of action for educational change
must be a product of felt need, and be perceived by the staff
as emanating from the staff. (11)

18-14 A design for learning must recognize both people and the
institutional frameuork in which they work.

23- 9. Community involvement is needed in the planning, promotion
and processes of adult education. (2)

19- 8. Parents saauld be involved in the development of special
education programs (10)

7- 7. (County Secondary Schools) Planning for vocational-
occupational programs needs to be based on local, state,
regional, and national manpower information. (3)

25-12. The Fresno City Unified School District has an unprecedented
ol,00rtunity and major role to play in the achievement of
Fresno communiti development goals, especially in =Jest
Fresno and in the central arealggrey" area fringe, where
the are -Field Act schools are located.

25-14. Changes in population characteristics and trends should be
subject to annual review.

25-15. Neu industrial development and expansion of employment
opportunities need continual remppraisal for their effect
on the total econagy. and environment.

18- 2. The learner must be continually informed of his progress
in such a may that he mill not be negatively affected by
the evaluation process which at present is threatening. (5)

8- 6. The evaluatinn of student progress in the total school
program is not con'aidered to he outstanding and has several
weak areas according to both teachers and principals.

8-7. The areas in which the most negative responses were recorded
concerning the evaluation of pupils were objectives of the
program and the involvement of students, r;arents, and
community in the evaluation.

28- 2. Cultural bias on standardized tests limits Negro
students' opportunities to demonstrate academic talent. (o)



bjrctives, Ev,111Pt;n" ff%-111tinIzed

16- li. The district may need to search for or develop evaluative
devides which measure more accurately the aen_derrie
achievement of different minority students. ( 9 )

27- 7. School personnel should be aware that tests are used by and for
middle class individuals, cnd may not effectively rredict
future achievement of Nexican-American students as well
as the personal opinion of a uel 1-educated professional
Iho is aware of the T-Jroblems of the exjcan-American. (9 )

11-2 t the oresent time there is no provision for adequate
assessment of the :.;nglish language arts program.

1h- Schools should determine needs of students for foreign
language instruction and provide appropriate placement.

12- 6. There is a need for a district wide program_ of diagnostic
and standardized tests that is related to the state math
testing program with the results of the tests available
to students and teachers. (4)

16-11. The district needs to determine the value of the district-
wide eighth grade Constitution test.

7- 8. (County Secondary Schools) Existing courses and programs
of vocational education need to be evaluated to ensure that
they are relevant and realistically up to date. (3)

7-30. (County Junior Colleges) That a realistic assessment be
wade of the philosophy and practice of evaluating student
progress in vocational- occupational courses. (3)

17- 3. A program of measurement and evaluation 'for dioglosing student
needs in P.E. is needed.

17. 5. A program for assessing pupil achievement in P.E. is needed.

22- 1.

22- 6.

1

2,

Constant student, teacher, adsztnistrator, and parent
involvement in assessment and redesign of activity program
at the elementary and junior high levels is medcd.

Evaluate and examine the present club structure in the
schools.

Test data Ately5is within the Fi'eSho City tiraied S611.101
District is at. present di/Tic:tilt sinte test resmitts abe
not easily accessible; resultS must bt=t olikai.n ij gevereil
SourceS.

The Fresno City. Unified School District does not at !allover&
provit test data on 8 school b7 school basis; con pa
atalysAs is consequently Mine-Ott.
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5- h.

5-5.

5-6.

The testing -vromran saPpl.es only selected grades.

4I 7

The testinc, pro earn is heavily weighted to measure
coanitive (information) achievement with little measure
of affective (attitude) development.

The testing program includes airtiost no achievement measures
for significant sectors of the education profiram such as
sciences, social scienees, foreign languages, health,
safety and physical education, or vocational education.

State mandated testing programs do not recognize the
variation of emnhasis in instructional objectives which
the principle of local control implies.

5- 7. State, national and comparable district norms for presently
utilized tests frequently do not exist. Those available
make no provision for variation in such factors as socio-
economic status.

2- 8. No standardized measure of achievement or aptitude at the
high school (10-12 grade) level is currently used in the
Fresno City Unified School District (10th grade tests measure
accomplishment through junior high school, but can serve
only as diagnostic material for the school).

e 0
On the basis of comparative rank. within the district,
elementary schools in the north central area score highest
in achievement tests; schools in the southwest and west
score :lowest.

5-10. On the basis of comparative ranks. schools in the north
central area of the district score highest in aptitude
tests; schools in the southwest score lowest.

5-11. Geographical patterns of school achievement ranking and
of aptitude ranking are closely correlated within. the
Fresno City Unified School District.

5-12. Ranking patterns for the junior high schools are similar
geographically to those of their feeder elementary schools.

5-13. There is a direct negative relationship between the proportion
of probationary teachers and student achievement scores;
no cause-effect conclusion, however, is justified by the
stu4y, (6)

5-14. When elementary and junior high schools are categorized b-j-
ethnic majority and compared on the basis of tested achieve-
ment, white majority schools rank highest, Spani8h surnavie

majority next, and Negro majority lowest. ()

5-15. Both aptitude and achievement scores are directly related
at all levels with family incone level and 4th related
compensatory education status.
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5-16. F.strrily incone level, r-rorortion of orokilttonary ten_chos.
naziority, --Tr-Yrranbi e. 1 (Xtati.rin nrid n_nti tilde scores

are rborrelatpd with aelilevp.nnt. nenre=r, hut the stair;:f
eoes not 1.-riovicie r r-T* ":. -11 1101:1A ti rest
and effect conclusi_ons.

6- 2. 71on leader:tfri- thc- eorkz-nini-tv 40-lerlf

to venti.q7 objoc:ti:vc(z.



2. ADULT EDUCaTION

23.- 9. Cominunity involvement is needed in the .planning promotion
and processes of adult education. (1)

23.11. yore information concerning the adult education program should
be given to the community and the other parts of the public
school structure. (10)

2. 3. There is general satisfaction with our adult education program.
However it Should be exranded in regard to variety of offerings
and location of facilities.

6.15. The adult school program needs e.-!:panding and its services need
to be made more availab3e to citizelqs.

23-12. Establish adult education courses in the area of human relations:
psychology, human behavior, current human cultures, and family
life education.

2S- 1. Expand adult education curriculum to include courses particularly
designed for minority groups emphasizing consumer, health, civic,
cultural, vocational., and leadership education. (9)

23- 3. Additional staff is needed to organize specific courses in the
area of adult education to meet the needs of minority groups and
to provide impetus and motivation for participation in such
classes. (9)

23-10. The adult education program needs wre teachers from minority
groups. (6)

23- 5. Adult education department needs additional cle-rical and
administrative personnel to assume routine tasks in order to
free qualified persons for planning, coordination and promotion. (6)

23- 6. More housing is needed for the adult education program. (12)

23- 7. More adult education classes should be located geographically nearer
the areas of greatest need. (12)

23. 8. Additional funds are needed for the adult education program. (12)

7-13. (County Secondary Schools) Program possibilities for training or
"retraining adults should be studied to determine haw all existing
educational agencies in the community can use their resources
most effectively.

23- 4. Specialized personnel are needed to perform counseling and
instructional tasks related to adult education in homes. (A)
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23-13. There is need for deve107-snent of procedures which will lead
to a continuous community-i7ide survey of adult education need/.

2); -1)1. !ore and better e:mortunities for community or aebilt education
needs to be v evec = rrt irFortn.nt la.ediuri for t'lc-
nrid soliatior, Oi inany stucir.nt



3. VOCATICEAL MUCATIOIT

3. 7. Students expect more help from the schools in career
planning. (11)

12.11. Pupils need more guidxce especially prior to ninth grade,
on the relationship of employment prospects and the
mathematics needed to qualify for various jobs. (13')

24. 9. Better prepared vocational counselors are needed. (8)

20. 9. The present counseling program is weak in providing
vocational guidance at the secondary level. (8)

3- 1. Students feel the school is responsible for job and career
training but are undecided about the relative value of
special vocational education classes or school work
experience as the most effective method of meeting this
need.

2- 2. The schools should do more to provide job or career skills
both in regular schools and specialized vocational schools
in cooperation with business and industry.

6-12. A vocational education program Involving the business
community is needed to train citizens for future
employment.

28 -11. Negro students need a vocational program that will
Provide them with sophisticated job skills to meet the
current occupational opportunities in the community at
large as well as the local community. (9)

24.10. Vocational education should be a part of the program for
all students, not just those identified as non-academic.

24- 7. Vocational education needs to be viewed as a method of
instruction and learning rather than as preparation for
a specific job.

2)3- 3. There is a need for better articulation between departments
and between school levels, especially in vocational education.



Vocational Education (Continued) 52

The following items of concern are those identified by the EDICT
Vocational Occupational Needs Survey and encompass all Fresno
County Schools. In considering these concerns, caution should be
used to assess their value in relation to city schools only.

7- 1. (County Secondary Schools) A significant need exists in
the secondary schools of Fresno County for programs
designed to help learners explore the world of work.

7- 2. (County Secondary Schools) A significant need for
improvement and/or expansion of vocational counseling
-exists in these schools. (8 )

7- 3. (County Secondary Schools) A high priority need is for
the inclusion of work expereince in more vocational-
occupational programs.

7- 4. (County Secondary Schools) A. realistic balance between
training for specific job skills and education in broad
fields of skills needs to be achieved in these schools.
Occupational competency needs to be stressed.

7- 5'. (County Secondary Schools) A closer liaison needs to be
maintained between the schools and employing agencies in
most instances. (10)

7- 6. (County Secondary Schools) Dore use needs to be made of
material and human resources in the communities included in
this study. (10)

7- 7. (County Secondary Schools) Planning for vocational-
occupational programs needs to be based on local, state,
regional, and national manpower information. (1)

7- 8. (County Secondary Schools) Existing courses and programs of
vocational education need to be evaluated to ensure that they
are relevant and realistically up to date. (1)

7- 9. (County Secondary Schools) A significant need exists for
determining equipment and facility priorities in terms of
job opportunities and in relation to the total instructional
Programs in these schools.

7-10. (County Secondary Schools) Comprehensive and systematic
follow -up studies of vocational graduates should be conducted
on a continuing basis and should be used in curriculum
revision.

7-11. (County Secondary Schools) Programs for encouraging vocational
teachers to participate in actual work or training experiences
related tc their teaching which will ensure that they are
keeping current in their performance should be initiated.

7-12. (County Secondary Schools) The role of citizens advisory
committees and ways in which they can be used more
effectively should be studied.
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7-14. (County. Secondary Schools) Closer working relationships
among all educational agencies need to be established for
the purpose of coordinating instructional planning and
maximizing the use of facilities, egnipment and personnel.

7-15. (County Secondary Schools) A significant need exists to
relate vocational-occupational subjects to the social
sciences and the humanities.

7-16. (County Secondary Schools) An appraisal of present
practices for evaluating student growth and progress in
vocational-occupational subjects should be made to
determine how these practices can be made more realistic
in terms of program objectives.

7- 17. (County Secondary Schools) There is a significant need to
create conditions which will encourage all students to
participate in vocational-occupational courses on an ex-
ploratory basis.

7-18. (County Secondary Schools) Immediate attention should be
given to the possibilities of training for newly emerging
para-professional occupations.

7-19. (County Secondary Schools) Consideration.should be given to
the use of perar.profesionz.ls and/or non-certificated
specialists to assist teachers in vocational-occupational
areas,

7-20. (Cmaty Secondary Schools) Experimental programs involving
team teaching, programmed learning, and other innovations
need to be established in vocational-occupational areas.

7-21. (County Secondary Schools) The role of home economics at
the secondary level as a vocational subject needs to be
carefully evaluated.

7-22. (County Secondary Schools) Careful consideration should be
given to existing course offerings in agriculture to
determine relevance as vocational courses.

The following concerns are included as general information concerning
County Junior Colleges.

7-23. (County Junior Colleges) That more be done at the junior
college level to help students explore the world of work.

7-24. (County Junior Colleges) That consideration should be given
to possibilities of relating vocational-occupational
courses and social sciences and .humanities.

7-25. (County Junior Colleges) That more attention be given
to developing broad "family-of-skille offerings to provide
greater job mobility.
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7-26. (CounirJunior Colleges) That significant manpower studies
be used in planning programs of vocational-occupational
education and training.

7-27. (County Junior Colleges) That greater use be made of
community resources for vocational-occupational education
and training.

7-28. (County Junior Colleges) That comprehensive follow-up
studies be instituted and maintained, the results to be
used in program planning.

7-29. (County Junior Colleges) That efforts be :ode to arrive
at closer articulation with "feeder" secondary schools
with four -year colleges in the area in matters pertaining
to vocational-occupational education and training.

7-30. (County Junior Colleges) That a realistic assessment be
made of the philosophy and practice of evaluating student
progress in vocational-occupational courses.' (1)

7-31. (County Junior Colleges) That an immediate study be made
of the need for expanding existing programs of training for
para- professional in nursing, dentistry, and for new
teaching and other similar professions.

7-32. (County Junior Colleges) That an examination be made of the
possibilities for adapting such innovative measures as the
use of teacher aides, team teaching, and programmed instruction
in vocational-occupational programs.

7-33. (County Junior Colleges) That possibilities be explored for
ways in which highly specialized or highly talented non-
certificated persons could serve in some kinds of
instructional capacities in vocational-occupational programs.

7-34. (County Junior Colleges) That an examination be made cf the
philosophies and programs in the junior colleges to determine
how well they are serving the needs of terminal students,
and to what extent programs and philosophies are being
dominated. by "academic" bias.

7-35. (County Junior Colleges) That an assessment be made of the
objectives of vocational-occupational courses, especially
home economics and agriculture, to determine the value of
such courses in terms of occupational possibilities as
well as general education.
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24- 2. A highly inf2exible educational program and teachers inadequately
prepared to cope with instructional revision hinder innovation. (6)

3- 2. Students feel curriculum offerings should be revised with the
greater number of them indicating additional emphasis on some of
our present courses and suggesting additional courses he offered.

21-12. Avoid "crash programs of single emphasis and short duration that
cross grade lines and class organization and develop instead
these same topics with emphasis in a structured sequential
curriculum.

2. 8. Aside from the ms's, the curriculum should be reevaluated in
terms of subjects that should receive more emphasis (stated
examples sex education) or less emphasis (stated example,
pIlysical education).

21- 9. Nurses should be involved with the teachers in curriculum
development. (6)

27- 2. The schools should provide sequential instruction in the history,
culture, and social background of those students whose background
is different from the teachers. (9)

28- 4. Pre-school programs are needed to develop verbal skill and cultural
background for Negro children before entering kindergarten or
first grade. (9)

28- 5. Standards of performance for west-side schools should be reassessed
to provide a curriculum that stresses methods of learning
rather than fact accumulation. (5) (9)

6 -11. Evaluate, for improvement, the curricula of reading, foreign
language, science, language arts, and family life education.

2- 1. The schools should stress the 311's with emphasis on reading.

10- 7. More needs to be done to develop specific skills at the
pre-reading level.

8-15. According to responses to survey questions, teachers and principals
felt that the language arts program was a strong, positive program.

8-16. The only negative language arts factor mentioned by teachers
and principals were meeting language needs of the "English as a
second language" group, and diagnostic procedures used in
instructional program.
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1- 7. The curriculum should include a central care of communication
skills with absolute standards, and in other areas be flexible
enough to meet both vocational and academic needs of individual
students at all grade levels.

11- 6. Develop a course of study in English language arts, grades K-12.

lb- 3. A continuous, sequential course of study for each language
offered is essential.

14- 4. A philosophy of the foreign language program is needed in Fresno

14- 7. The district in cooreration with institutions of higher education
should achieve vertical articulation of foreign language programs.

8-21. The mathematics program was considered average by teachers and
principals.

8-22. The areas of greatest concern in the mathematics program were:
meeting the needs of slow learners, relating to other subjects,
use of programmed instruction, and the extent of individualization.

12- 1. The present content of the mathematics program should
the concepts described in the Revised Strands Report,
1967. These strands should be included in such a way
cross grade levels and be in harmony with the current
level activities.

incorporate
October
that they
grade

12- 5. A careful analysis of mathematics for terminal students is
needed with a concern for reducing the number of goals and
attaining few goals at a time.

12- 6. There is a need for a district wide program of diagnostic and
standardized tests that is related to the state math testing
program with the results of the tests available to students and
teachers. (1)

12-10. Explore more carefully the relationship between the mathematics
and reading programs.

12-13. nigher mathematics courses need to be evaluated very carefully
in terms of their purposes as related to college entrance.

12-14. Nathematics steering and curriculum committees should include
representatives of all levels of instruction, elementary
through college.

12-16. There is a need for an expression of the overall philosophy of
mathematics education in the Fresno City Schools.



I
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7-26. (CountyJunior Colleges) That significant manpower'studics
be used in planning programs of vocational-occupational
education and training.

7-27. (County Junior Colleges) That greater use be made of
community resources for vocational-occupational education
and training.

7-28. (County Junior Colleges) That comprehentive follow-up
studies be instituted and maintained, the results to be
used in program planning.

7-29. (County Junior Colleges) That efforts be made to arrive
at closer articulation with "feeder" secondary schools
with four-year colleges in the area in matters pertaining
to vocational-occupational education and training.

7-30. (County Junior Colleges) That a realistic assessment be
made of the philosophy and practice of evaluating student
progress in vocational- occupational courses. (1)

7-31. (County Junior Colleges) That an immediate study be made
of the need for expanding existing programs of training for
Para-professiongl in nursing, dentistry, and for new
teaching and other similar professions.

7-32. (County Junior Colleges) That an examination be made of the
possibilities for adapting such innovative measures as the
use of teacher aides, team teaching, and programmed instruction
in vocational-occupational programs.

7-33. (County Junior Colleges) That possibilities be explored for
ways in which highly specialized or highly talented non-
certificated persons could serve in some kinds of
instructional capacities in vocational-occupational programs.

7-34. (County Junior Colleges) That an examination be made of the
philosophies and programs in the junior colleges to determine
how well they are serving the needs of terminal students,
and to what extent programs and philosophies are being
dominated by "academic" bias.

7-35. (County Junior Colleges) That an assessment be made of the
objectives of vocational-occupational courses, especially
home economics and agriculture, to determine the value of
such courses in terms of occupational possibilities as
well as general education.



OURRTCULTIF

24- 2. A highly inflexible educational program and teachers inadequately
prepared to cope with instructional =vision hinder innovation. (6)

3- 2. Students feel curriculum offerings should be revised with the
g'eater number of them indicating additional emphasis on sane of
our present courses and suggestLng additional courses be offered.

21-12. Avoid "crash" prormaras of single emphasis and short duration that
cross --Trade lines and class organization and develop instead
these same topics with emphasis in a structured sequential
cwriculum.

2- 8. Aside from the 3t1s, the curriculum should be reevaluated in
terms of subjects that should receive more emphasis (stated
example, sex education) or less enThasis (stated exile,
physical education).

21- 9. Nurses should be involved with the teachers in curriculum
development. (6)

27- 2. The schools should provide sequential instruction in the history,
culture, and social background of those students whose background
is different from the teachers. (9)

28- 1.1.. Pre-school programs are needed to develop verbal skill and cultural
background for Negro children before entering kindergarten or
first grade... (9)

28- 5. Standards of performance for west-side schools should be reassessed
to provide a curricultrn that stresses methods of learning
rather than fact accumulation. (5) (9)

6-11. Evaluate, for improvement, the curri-rula of reading, foreign
language, sqience, language arts, and family life education.

2- 1. The schools should stress the 31/1s with emphasis on reading.

10- 7. More needs to be done to develop specific skills at the
Pre-reading level.

8-15. According to responses to survey questions, teachers and principals
felt that the language arts program was a strong, positive program.

8-16.x. The only negative language arts factor mentioned by teachers
and principals were meeting language needs of the "English as a
second language" group, and diagiostie procedures used in
instructional program.
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1- 7. The curriculum should include a central ewe of co cation
skills with absolute standards, and Ln other areas be fleldble
enough to meet both vocational and academic needs of individual
students at all grade levels.

11- 6. Develop a course of study Ln English language arts, grades IC-12.

ill- 3. A continuous, sequential course of study for each languageoffered is essential.

14- it. A philosophy of the foreign language prog'ara is needed in Fresno.

14- 7. The district in cooperation with institutions of higher education
should achieve vertical articulation of foreign language programs.

8-21. The mathematics program was considered average by teachers and
principals.

8-22. The areas of greatest concern in the mathematics program were:
meeting the needs of slow learners, relating to other subjects,
use of programmed instruction, and the extent of individualization.

12- 1. The present content of the mathematics program should incorporate
the concepts described in the Revised Strands Report, October
1967. These strands should be included in such a way that they
cross wade levels and be in harmony with the current made
level activities.

12- 5. A careful analysis of mathematics for terminal students is
needed with a concern for reducing the number of goals and
attaining few goals at a time.

12- 6. There is a need for a district wide prog.am of diagnostic and
standardized tests that is related to the state math testing
program with the results of the tests available to students and
teachers. (1)

12-10. Explore more carefully the relationship between the mathematics
and reading programs.

12-13. Higher mathematics courses need to be evaluated very carefully
in terms of their purposes as related to college entrance.

12-14. Eathematics steering and curriculum committees should include
representatives of all levels of instruction, elementary
through college.

12-16. There is a need for an expression of the overall philosophy of
mathematics education in the Fresno City Schools.
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8-25. Principals and teachers, as judged by positive responses,
felt that the science program was above average.

6-26. Weaknesses in the science program, according to teachers
and principals, mere the effectiveness of: team teaching,
Prorammed instruction. instructional te3evlsion, in-
service progreml and consultants; and t??.e. utilization
of human resources.

13- 2. The elementary- science curriculum should reflect the
dynamic nature of change which exists throughout society.

13- 5. The elementary science og.airi should follow the guide-
lines given in The Science Framework for Ualiforria
Public SchoolsZEEE and utilize such materials as

_ceScienceaRts_o -i2picacit and the Science Curriculum
Inprovement Study,

13- 6. The junior high school science program should be extended
to grades 7 and 9. The one year course covering all
areas of science is not adequate.

13-10. The physical science program in the senior high should
be studied with the thought of correcting the imbalance
of physical-biological science offerings.

13-11. 4 need exists for a physical science course at the
senior high level that has practical value and helps
students better understand their physical environment.

13-13. Advanced biology, physiology, zoology should be given in
addition to rather than instead of courses in the physical
sciences.

8-27. The social studies program was considered to be above
average by principals and teachers.

8-28. The two areas of greatest concern in the social studies
program were the effectiveness of the in-service program
and the effectiveness of the consultants.

16-10. The social studies program should include more on the
sub cultures in the United States.

16-13. The curriculum at both elementary and secondary level should
include more economics.

16.14. The social studies curriculum should include concepts of
social change as a key to understanding history, with
emphasis on recent and indicated future changes.

16-18. The social studies curriculum should put more stress on
the understanding of the family as a basic social
institution.
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17- 1. Pupils need more diversified programs in P.E.
under the leadership of qualified personnel.
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17-11. There is a need for *coeducational P.E. activities par-
ticularly in the areas of dance and rbythmacs.

17-10. Improvement is needed_ in the P.E. activity program in
the areas of calibre of instruction, organization of
classes, and teaching procedures.

8-11. Health education, services, and facilities were con-
siderably less effective than they should be according
to teachers, nurses and principals.

8-12. Areas of health education, services and facilities
considered weakest by personnel of the district were
a lack of professional specialists, a lack of adequate
programs for atypical students and a lack of instruction
programs for health, particularly sex education.

21- 6. Health instruction program should be organized and
sequential through all grades.

17- 9. There is a need for information and instruction in the area of
healthful living 7111 c h should be on intregal part of every
activity conducted within the physical education program.

21-10. Specific health courses are not included in the curriculum;
3- 3. There is a need for a specific course (courses?) in the

area of family life and sex education.

19- 1. Develop a program for the aphasic child.

19- 1. Low enrollment in special education programs in com-
parison to average enrollments nationally may indicate
the program is not reaching all the_ students for which
it is intended.

16- 5. More courses in the arts need to be offered and to more
students.

8- 1. The art program was considered to have more negative
than positive elements by teachers and principals of
the district.

8- 2. Elementary principals were most critical of the art
program, and elementary principals and teachers were
more critical then secondary teachers and principals.

8- 3. In assessing the art program, teachers and principals
considered the following areas as weak: mass media
instruction, consultants, aides, community resource
people, study field trips, vocational exploration, and
basic texts.
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8- 4.
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The drama program is considered to be extremely weak
as indicated by negative responses of teachers and
Principals on both elementary and secondary levels.

8- 5. Genera:11y, all parts of the drama, program were considered

weak

8-23. The music program was considered to be less than adequate
by all teachers and principals with elementary personnel
more critical than secondary.

8-24. Music areas of greatest concern were: objectives, student
vocational exploration, equipment, inter-department
communication, evaluation arta modification of program,
use of aides, team teaching, and the use of commulity

resource people.

8-19. The lib:mry and the learning center was considered as
adequate in most areas by the teachers (sad principals.

8-204 Two areas of library and learning center concern were
the adequacy of library; facilities for large group
instruction and the extent that library personnel are
used. in curriculum planning.

3- 11. There is a general need to expand our present extra -
cw'ricular program.

29-11. Identify student revenue sources with student programs.

22- 8. courses in leadership are missing in the curriculum.



5. iofftucizioNitISTHODOLOGv

28- 6. Teaching methods should be used in the west-side schools

that relate the cultural background of the Negro to the

operatanal standards of the greater community. (9 )

1-12. The curriculum shotid be flexible as to content, time

allotment, and grade placement of subject areas.

6-10. The procedure for curriculum revision should be '-

simplified in order to meet changing needs of students.

10- 2. Ebre attention should be given to individualizing reading

instruction.

10- 3. More attention should be given to reading skills tacInding

those in the content area.

10- 6. Reading materials should depict typical minority as well

as majority group children.

10- 8. A system is needed to test, record and keep up-to-date the

reading progress of each child.

10- 9. Teachers at all levels should be aware of and know how to

use the Informal Reading Inventory.

10-10. Intensive in-service training for teachers and administrators

is needed to develop a reading program designed to accomplish

vertical as well as horizontal articulation and to train

staff in the selection and use of materials that effectively

meet the needs of the individual students. (7)

10-11. Adbdnistrators, partiaulary building principals, should become

involved in all phases of reading instruction activity, i.e.,

in-service training, teaching methods, teaching aids, indi-

vidualized instruction, diagnostic testing, program

articulation, and parent communication. (5)

10-12. There is a need for more personnel to provide supervision

in the reading program. (6)

11-1. There is no provision for educational leadership to prepare

teachers to teach the "New English".

114- 5. Teachers need common understanding regarding scope, sequence,

student evaluation, and other teachers involved in the

language program. (11)

11- 7. There is a need for more recognition of the youngsters'

efforts in language arts such as creativity festivals,

student magazines, public appearances, etc.

11- 8. More attention needs to be placed on teaching grammar

inductively rather than deductively.
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11- 9. There is a need for some senior high teachers to provide
more information on how our language works by teaching about
the different grammars and how they approach the study of
language.

11-12. Poets should be brought into the classroom to counteract
the feminization of poetry in schools.

12- 2. The need exists for a greater understanding and the use
of modern teaching methods in connection with modern
mathematics. Particularly there should be an increase in
laboratory-type activities and student related problems.

12- 3. Adeauate drill is an essential in modern mathematics.

12- 7. Explore the use of small calculator-computers as an integral
part of the total mathematics program.

12- 8. Recruiting and in-service training should provide teachers
who understand both the content and philosophy of modern
mathematics. (7)

12- 9. Preparation for the state math test adoptions at the elementary
level should be made prior to the time the books are put
into use and the district adoption procedures at the
secondary level should be simplified.

12-12. There needs to be more involvement of the parents and the
community in the responsibility for the mathematics program,
particularly to give the student out-of-class opportunities
to perfect the skills being developed.

13- 1. Elementary teachers and administrators are not aware of the
goals of a modern science program. They need to understand
the role which science and its mode of inquiry play in
daily living.

13- 14. It is not necessary that the elementary science curriculum
follow the sequence of a text.

13- 7. The junior high science program should be laboratory
oriented not directed to the products of science.

13-16. More readable science materials are needed in the disadvantaged
areas.

16-2. Learners should be given ample opportunity to develop
concepts in the social science, particularly in junior and
senior high school grades.

16- 6. Teachers should be prepared to develop reading materials
using social studies content.

16-8. Social studies materials should be provided at the reading
level of the child expected to use them.
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16-12. Fresno students need a better understanding of what is
meant by political power.

22- 9. In-service training for teachers in citizenship skills
is needed. (7)

14- 6. There is a need for a redefinition of the roles of those
persons and/or -groups in the district who are directly or
indirectly concerned with the foreign language ogram. (6)

14- 9. Students need to understand systems used to assess achieve-
ment in foreign language skills.

14-10. Materials used in the foreign langnage program should be
Selected by the staff using them and appropriate to grade
level.

17- 4. A. program for classifying P.E. students homogeneously is
needed, with specific standards of performance identified
for each group.

17-6. A program for marking and motivating students in P.E. is
needed.

7-20. (County Secondary Schools) Experiemental programs involving
team teaching, programmed learning, and other innovations
need to be established in vocational- occupational areas. (3)

7-32. (County Junior Colleges) That an examination be made of the
possibilities for adapting such innovative measures as the
use of teacher aides, team teaching, and programmed instruction
in vocational-occupational programs. (3)

21- 5. Schools should obtain and utilize health information from
community health resources.

21- 7. Health materials should be suited for each level.

21- 8. In-service training of teachers for more effective use
of health resource persons, materials, instructional aids
should be provided. (7)

21- 3. In-service training of teachers on health, development;
and home factors should be provided. (7)

19- 6. A permanent local clinic center for diagnostic, evaluative
guidance, and fixed point referrals is needed in the
special education area. (12)

1-10. There is a general concern for the educationally handicapped
child in terms of identification, specific program needs,
and problems that arise from having such students in
regular classes.
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18- 4. The overwhelming majority of instructional time in the
Fresno City Unified School District is employed ln
teacher presentation techniques in which the student
is passive; little or no active involvement or interaction is
apparent.

18- 5. A significant number of students feel that much of the
current instructional material is irrelevant to their needs.

3-10. Students feel a need to demonstrate individual responsibility
by having voluntary seminars, more individualized
instruction, challenging classes, opportunities for independent
study and ay being allowed to work at their own individual
speed.

18- 1. A sound basis for learning should be predicated upon creation
of behavioral change resulting from the acquisition of
information which has personal meaning. In the process
the student must:

a. Learn to select from.a breadth of alternatives and to
accept responsibility for his choices.

b. Be actively irsolved in the learning process.
c. Develop tools of inquiry.
d. Be motivated intrinsically. rather than extrinsically.
e. Feel confident in his own learning and skills because

the teacher does believe in his ability to learn; self-
esteem must exist for instruction to be effective.

f. Be allowed to participate in a learning design which is
a continuous human process reflecting open-endedness.

18- 3. Teachers need to have a strong, personal commitment to a
sound theoretical position in regard to their teaching so
they can formulate their own comfortable personal style
of working with students.

18- 6. Teachers appear to be universally content conscious, but
unsure of their base in terms of learning theory and process.

16- 9. Teachers need to understand the importance of the student's
self-concept as a contributory factor to academic achievement.

16- 7. Teachers should acquaint themselves with the latest infor-
mation regarding the sociology and social psychology of learning.

(7)

1- 1. The teacher should spend more time on teaching activities
such as lesson preparationl presentation, and evaluation
and less time on activities like routine repetitive drills,
reading and recording of drill type student exercises,
supervision, and routine business-related clerical chores.

10- 4. Lees emphasis should be placed on having students practice
exercises to develop skills where he already displays competence.
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13.12z There is a need for in-sel.vice training programs for elementary
teachers designed i;o develop mode of scientific inquiry
and skills for investigating. (7)

18-13. "tn-servi ce" training in learrnizz process needs to have equal

priority with current assignments. (7)

16-17. The district mast provide the impetus and means for teachers to
become acquainted with and develop &Ails needed for using the
inquiry method of teaching.

6-16. Methods of instruction by the teacher need to be innovative in
order to meet the changing needs of all students.

22- 2. There is a need for a continued effort to develop varied interest
activities for students.

16-16. More than lip-service or written philosophical statements are
needed to encourage critical thinking by students.

214 -12. Ability grouping needs study and evaluation by teachers.

6.14. There is a need for more individualized instruction for all
students.

1- 6. Class size should be limited and/or lowered.

18. 2. The learner must be continually informed of his -progress in such

a way that he will not be negatively affected by the evaluation

process which at present is threatening. (1)

18-10. If change is to take place in the instructional program teachers
must have confidence that educational leaders are knowledgeable
about learning processes and are supportive of change.

8-17. in the arca of the learner and the curriculum, secondary
principals and teachers responded more negatively than elementary
principals and teachers.

8-18. The areas of greatest negative responses concerning the learner
were meeting the needs of: the academically retarded, the
emotionally disturbed, the culturally disadvantaged, the student
with inadequate self concepts, the poorly motivated, and the slow
learner. Also, an area of great concern was the effective use of
community resources.

26- 2. Minority groups want the integration of knowledge of their group
culture and history in the general currieulum with emphasis on
their contributions to American society. (9)

28- 5. Standards of performance for west-side schools ehould be reassessed

to provide a curriculum that stresses methods of learning rather

than fact accumulation. (4) (9)
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27-12. Lack of money should not exclude students from taking
part in extracurricular activities.

22-13. The same small group of students should not be allowed
to dominate the activities program.

10- 5. There is a need for more materials such as tape recorders
and workbooks that uill aid the student in self-directed
learning and encourage teachers to select specific materials
to meet individual needs.

3- 8. There is a need for uncensored, up-to-date texts.

17- 2. Revised and updated courses of study are needed.

27- 1. The school district should make available to all students,
regardless of ethnic origin, texts and other educational
materials concerning their cultural background.

13-17. There is a need to emphasize the use and function of the
scientific method in all-phases of the instructional pro earn.
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6- 3. An district personnel shorad have their roles and responsibilities

clearly defined.

1- 3. Accurate job descriptions and performance standards should be
established and kept up to date for all tasks to be performed
in the district, and appropriately trained personnel placed
in these positions.

6- 4. A professional staff is needed that is chosen from a broad
geographic area that is pa-ced to match job requirements
that is producing to the maximum of abilities, and that is
retained only in relation to competence .

24- 2. A highly inflexible educational program and teachers in-
adequately prepared to cope mith instructional revision
hinder innovation. (h)

12-15. The district should encourage professionalism among teachers,
including; membership in assoaiations, attendance at professional
meetings, professional reading, and data distribution concerning
the current program and significant activities of local teachers
in the area of mathematics.

18- 8. Teachers discuss in-favorable terms the classroom situation and
their students, but hesitate to discuss matters outside their
immediate classroom; the situation imPlies that teachers feel
threatened., seared or lack domrdtment to the district's
educational program. (11)

2-10. In spite of general satisfaction with the school staff, there
is deep concern over poor quality teachers and poor teaching,
and some concern about the value of tenure.

3- 6. Students feel teachers should be stimulating, empathetic,-young
with young ideas and show less conformity in dress.

21- 4. Eliminate factors such as clerical duties related to attendance
and lunch procedures which take from professional time.

1- 4. Compensation for positions in the school district shall be
comparable with pay given for positions that require similar
skills or professional preparation in other areas of the
economic community.

4- 1. Training is not a significant staffing differential factor .

among schools when defined as "qualified by State certification".

4- 2. Differences in proportion by sex, or in mean age, of faculties
were slight except that elementary schools usually have more
female teachers. No empirical criteria were available to
analyze sex or age factors.
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4- 8- The mobility of teachers is less a factor at the senior

high than at the elementary or junior high level.
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4- 9. On the secor.dary level inexperienced teachers are genera ily

found in the junior high schools.

4-10. The greatest amount of inexperience in the district generally

is found at the junior high level, with somewhat less inexperience

at the elementary level, and considerably less inexperience

at the senior high level.

4- 3. ComDeP_satory schools, partioflarly elementary, are staffed with
much higher percentages of inexperienced teachers than those

schools which are non - compensator,. ( 9 )

4-4.

4-5.

In general, teachers remain in coriTensatory schools fewer years

than in non - compensatory schools. ( 9)

Rapidly growing non-compensatory schools ususally fill

positions with experienced teachers. (9 L

4- 6. The experienced teacher learing the compensatory school is

replaced generally by an inexperienced teacher. ( 9 )

4- 7. Certain elementary schools in the district, usually_ compensatory,

have staffs where more than 65% of the teachers are inexperienced

according to criteria used.

27-11. The district should take special care in selecting teachers for

minority students and the district should encourage teachers with

special talents for working with minority students to stay in

that part of the district where the minority students are found

with-incentives such as extra-pay, better working conditions, and

more recongition in the district. (

28-9. Hiring more Negroes for responsible positions such as coach,

counselor and administrator is needed to provide a better Negro

self-image. ( 9)

26-7. There should be a rapid increase in the number of minority

members in teaching and administrative positions but no lowering

of present standards to accomplish this. ( 9 )

27- 4. There is a need for Mexican-American teachers and counselors

because they provide a positive image and have greater potential
for relating better. to the Ilexicanzamerican students. (8) (9)

26- 6. All Fresno teachers should be given strong academic instruction

covering the history, culture and role minorities have played

in contributing to American society for teachers are not prepared

to incorporate this knowledge as an integral part of their
teaching. ( 9 )

12- 1. Teachers of minority groups need additional training and

information before begining to teach modern mathematics. (9)
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28- 3. School personnel should be interested in and emathetic to the
differing values, culture awl problems of the Negro. (9)

23-10. The adult education program needs more teachers from minority
groups. (2)

23- 5. Adult education department needs additional, clerical and
administrative personnel to assume routine tasks in order to
free qualified persons for planning, coordination and promotion. (2)

10-12. There is a need for more personnel to provide supervision in
the reading program. (5)

10-11. Administrators, particularly building principals, should became
involved in all phases of reading instruction activity, i.e.,
in-service training, teaching methods, teaching aids, individualized
instruction, diagnostic testing, program articulation, and
parent communication. (5)

1)4- 1. A healthy working relationship is needed between teachers and
other school personnel involved in the foreign language program.

14- 2. The present disenchantment that exists between teachers and
supervisory personnel in the area of foreign language should be
overcome.' (11)

14- 6. There is a need for a redefinition of the roles of those persons
and/or groups in the district who are directly or indirectly
concerned with the foreign language program. (5)

11-11. There is a need for all teachers to have some knowledge of
dialects and their importance.

13- 3. Science coordinators are needed in each building.

13- 8. The science teaching staff needs to be increased perhaps with
auxiliary personnel (lab assistants, teacher aides, interns, etc.).

16-15. Social studies teachers should be aware of professional activity
such as the State Social Sciences Study Committee and meetings of
the California Council for the Social Studies.

17-12. Present practice of hiring and assigning of physical education
teachers seems to be in-efficient and inequitable. This process
should involve local school staff in addition to central office
personnel.

21-13. The pupil/nurse ratio and nurses responsibilities are increasing
without corresponding increases in staff or time allotment.

21- 9. Nurses should be involved with the teachers in curriculum
development. (14)

19- 5. Involvement of special education personnel in student placment
committees is needed.
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10-13. Each elementary school should have a library staffed with
fully qualified librarians.

17-18. av2hasize the role of the physical education coach as an
important agent in assisting with the social and emotional
development of children and youth.

5-13. There is a direct negative relationship between the proportion
of probationary teachers and student achievement scores;
no cause-effect conclusion, however, is justified by the study.
(1)



7. 111-SM.VICE

18-13. "In-service" training in learning process needs to have ecmal
priority with current assignments. (5)

16- 7. Teachers should acquaint themselves with the latest information
regarding the sociology and social psychology of learning. (5)

1 - 2. In- service training for all personnel is needed to keep up to
date TAth current educational methods and goals, particularly
in the area of experimental, remedial and compensatory programs.

28-12. In order to effectively implement the compensatory-and remedial
programs in %fest Fresno intensive in-service training is needed
for teachers prier to the initiation of programs so that teachers
will know exactly what the program is intended to accomplish
and what specific techniques are to be used. (9)

24- 8. Teacher training institutions must be Gold by school districts
what is needed in in-service and pre-service training. (10)

8-13. The in- service education program was considered a strong
p-ringram according to positive responses of teachers and
principals.

8.14. Teacher visitations to other schools and.programs, and better
training for substitute teachers were the only significant
weaknesses in the in-service education area as seen by teachers
and principals.

10-10. Intensive in-service training for teachers and administrators is
needed to develop a reading program designed to accomplish
vertical as well as horizontal articulation and to train staff
in the selection and use of materials that effectively meet
the needs of the individual students. (5)

11- 1. There is no provision for educational leadership to prepare
teachers to teach. the "Neu English". .(5)

11- 5. Expand the in-service program in the English area.

12- 8. Recruiting and in- service training should provide teachers who
understand both the content and philosophy of modern mathematics. (5)

13- 1. Elementary teachers and administrators are not aware of the goals
of a modern science program. They need to understand the role
which science and its mode of inquiry play in daily living. (5)

13-12. There is a need for in-service training programs for elementary
teachers designed to develop a mode'of scientific inquiry and

:

skills for investigating. (5)

16- 1. There needs to be a systematic means of upgrading teacher com-
petence through in-service education programs in the new social
studies.
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In-Service (gontinued)

22- 9. In-ser/ice traintng for teachers in citizenship skills is needed.

17-14. There is a need for closer cooperation between the schools and
teacher trainimg institutions in setting up requirements and
standards for training P.E. teachers. (10)

21- 3. In-s&vice training of teachers on health, development, and
home factors should be provided. (5)

21- 8. In-service training of teachers for more effective use of
health, resource persons, materials, instructional aids should
be provided. (15)



8. GUIDANCE MW COUNSELING

3- 5. Students expect teachers and counselors to be examples of the
type person they are guiding and training students to be.

20- 8. Students think of counselors as administrative assistants or
"program changers."

20- 7. The majority of the high school guidance personnel spend too
much time on clerical functions.

28- 8. Counseling activities should clearly be separated from
disciplinary activities and should be coordinated between all
grade levels.

8- 8. The guidance program for the city was considered to be less than
adequate by both teachers and principals.

8- 9. There was more general dissatisfaction on the elementary level,
and there seemed to be disagreement as to eff:ctiveness of
guidance services between teachers and principals.

8-10. Specific areas of concern for guidance services were effectiveness
of programs for the atypical student, parent-learner involvement,
time for individual learners, follow - up studies, group guidance
arrangements, and job placement functions.

20-11. There is a need for a high school guidance program designed to
systematically improve self-understanding of the student as to

his talents, abilities, and achievements.

20-10. High school students find little or no opportunity to discuss
in school the problems that bother them.

20- 3. At the present time a restricted number of students with special
problems receive the focus of professional attention for
guidance services.

20- 5. The guidance program in Fresno City Schools emphasizes diagnosis
and treatment rather than prevention.

20- 4. The benefits of specialized training of guidance personnel are
not being received by all the staff and students in the district.

20- 6. Guidance personnel do not sufficiently involve teachers and
particularly parents in their concern for personal and academic
success of students.

20-12. A high proportion of the teachers in the district do not know
very much about the guidance program.

2- 7. The guidance _program needs to be expanded, particularly at the

elementary level.
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20- 2. Guidance programs to prevent problems from developing are
missing, particularly at the elementary level even though it is
here they would be most effective.

1 - 8. Guidance services should be available to all students beginning
in the early elementary grades., emphasizing problem prevention
rather than diagnosis and therapy.

20- 1. Guidance services are rarely present in the districts'
elementary schools.

24- 4. Detection and treatment, of individual pupil deficiences and
problems should be done sooner, prior to the seventh grade.

6-13. There needs to be an expansion, improvement, and awareness at
all levels of library services, transportation services,
computer services, and counseling services.

6- 7. A change in the apathetic feelings concerning the moral, ethical
values of students, teachers, and community is needed.

27- 14. There is a need for Mexican- American teachers and counsel ors
because they provide a positive image and have greater potential
for relating better to the Mexican-American students. (6) (9)

3- 7. Students expect more help from the schools in career planning. (3)

12-11. Pupils need more guidance especially prior to ninth grade, on
the relationship of employment prospects and the mathematics
needed to qualify for various jobs. (3)

21- 1. Health counseling for students is inadequate,

23- 4. Specialized personnel are needed to perform counseling and
instructional tasks related to adult education in homes. (2)

24= 9., Better prepared vocational counselors are needed. (3)

20- 9. The present counseling program is weak ixt providing vocational
guidance at the secondary leVel. (3)

7- 2. (County Secondary Schools) A significant need for improvement
and/or expansion of vocational counseling exists in these schools.
(3)

20-13. The IDEA Elementary Guidance Project, involving only six elementary
schools, fits the preventative model very well. This ,project is
the most promising aspect of guidance in Fresno.
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214- 1. Serious problems of de-facto segregation, especially in West
Fresno, need to be considered top priority.

26- 3. A dilemma exists in. minority areas of the community as to the
value of integrating classes by transferring students to other
schools or preserving the neighborhood school with the resultant
de-facto segregation. Any decision by the school administration
in this area will be strongly opposed by that segment of the
minority group which feels the decision was wrong.

28-13. The present open enrollment policy in Fresno is producing a
dilemma. While exposing Negro students who transfer to the
majority cultural background (good) it removes from the west-
side potential peer group leaders with a general lowering
of the academic potential of the west-side schools (bad).

28-14. When open enrollment is implemented there is a need for the
receiving school to be aware of and make specific preparations
for meeting the needs of the incoming minority group members.

6- 8. There were concerns for elimination of de facto segregated
schools, awareness of cultural differences by school staff,
and parent's and children's lack of motivation to take
advantage of existing educational opportunities.

11- 3. There is a need to desegregate the school facilities.

3- 9. Students, in general, have no consensus of opinion as to what
specifically should be done to solve the complex social problems
arising from the presence of large minority groups in the
community.

26-4. Minorities feel that Fresno City Unified School District is
concerned enough with their education to pay more than mere lip-
service to their specific problems and this depth of concern
by the district needs to be maintained.

1t-

9 i

Compensatory schools, particularly elementary, are staffed with
much higher percentages of inexperienced teachers than those
schools which are non-compensatory. (6)

it- 14. In general, teachers remain in compensatory schools fewer
years than in non-compensatory schools. (6)
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L- 5. Rapidly growing non-compensatory schools ususally fill positions
with experienced teachers. (6)

4- 6. The experienced teacher leaving the compensatory school is
replaced generally by an inexperienced teacher. (6)

4- 7. Certain elementary schools in the district, usually compensatory,
have staffs where more than 65% of the teachers are inexperienced
according to criteria used. (6)

2711. The district should take special care in selecting teachers for
minority students and the district should encourage teachers with
special talents for working with minority students to stay in
that part of the district where the minority students are found
with incentives such as extra-pay, better working conditions,
and more recognition in the district. (6)

27- 1. There is a need for Mexican-American teachers and counselors
because they provide a positive image and have greater potential
for relating better to the Mexican-American students. (6) (8)

Hiring more Negroes for responsible positions such as coach,
counselor and administrator is needed to provide a better
Negro self-image. (6)

26. 7. There should be a rapid increase in the number of minority members
in teaching and administrative positions but no lowering of
present standards to accomplish this. (6)

23. 3. Additional staff is needed to organize specific courses in the
area of adult education to meet the needs of minority groups and
to provide impetus and motivation for participation in such
classes. (2)

26. 6. All Fresno teachers should be given strong. acgaemic instrug.6ion
covering the history;-culture and role Minorities have played in
contributing to American Society, for teachers are not prepared
to incorporate this knowledge as an integral part of their
teaching. (6)

28-12. In order to effectively implement the compensatory and .1:emedial
programs in West Fresno intensive in-service training is needed for
teachers prior to the initiation of programs so that teachers
will know exactly what the program is inten ded to accomplish and
what specific techniques are to be used. (7)

27-,8. Schedi'personnel need to be made aware of their negative pre-
I, -conceived views of the Mexican-American and also be made aware of

the Mexican-American's tendency to believe that educators feel
superior to him and see him in a lesser role.

27,., 5. All school personnel should communicate with the Mexican-American
by going to where the Mexican-American is. (11)
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23- 3. School personnel should be interested in and empathetic to the
differing values, culture and problems of the Negro. (6)

28- 7. The teacher attitude and educational environment provided for
students in west -side schools should be such that students are

reluctant to drop out.

10- 1. Children attending school in lower socio-economic sections of
the community are not succeeding in reading as well as childroa
of the wore affluent segments of the community and steps should
be taken to overcome this discrepency.

16 -3. Minority students, particularly from lower socio-economic areas,
need to perform at a higher level on the fundamental skills,
especially reading, in order for them to have general high academic

accomplishment.

11- 4. A need exists to mount a great and total effort to provide English
langnege arts education that enables minority group youngsters
to achieve at or above grade level.

12- 4. Teachers of minority groups need additional training and
information before beginning to teach modern mathematics. (6)

27- 2. The schools should provide sequential instruction in the history,
culture, and social background of those students whose back-
ground is different from the teachers. (4)

26- 2. Minority groups want the integration of knowledge of their group
culture and history in the general curriculum with emphasis on
their contributions to American society (5)

22-12. Minority group needs are not met in the present social activity

program.

28-11. Negro students need a vocational program that will provide them

with sophisticated job skills to meet the current occupational
opportunities in the community at large as well as the local

community. (3)

28-10. Schools should bring about a development of personal and social
values for the Negro child that are sought by employers.

2-13. The schools should provide knowledge about and respect for the
various cultural backgrounds represented in our community.

28- 6. Teaching methods should be used in the west -side schools that
relate the cultural background of the Negro to the operational
standards of the greater community. C5'

2-12. The schools must supply minority group members with the
educational skills needed for meaningful participation in

today's society.
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23- 1. Expand adult education curriculum to include courses
particularly designed for minority-groups emphasizing
consumer, health, civic, cultural, vocational, and leadership
education. (2)

28 -2. Cultural bias on standardized tests limits Negro students'
opportunities to demonstrate academic talent. (1)

28- 5. Standards of performance for west-side schools should be
reassessed to provide a curriculum that stresses methods of
learning rather than fact accumulation. (1.) (5)

16- 4. The district may need to search for or develop evaluative
devices which measure more accurate3,y the academic achievement
of different minority students. (1)

27- 3. Many-Mexican-American students have a negative self-image,
therefore, the school should recognize that it plays an
important role in the building of a positive self-image in these
studentj.

27-6. The schools should communicate to the Mexican-American the
importance of becoming involved in democratic processes such as
contributing to policy-making by working with boards of education
and by participating in politics. (10)

23- 2. Encourage minority group members to take advantage of educational
opportunities. (11)

26- 1. Einority groups show little desire for programs especially
tailored for them.

26- 9. A well planned but flexible program of instruction for parents
of minority group children should be instituted with emphasis on
building their own self-image, their concepts of their proper
role in the education of their children and their roles as
responsible and participating citizens.

27- 9. Parents need to be aware of the extensive influence that they
can have on the education of their children.

28- !j. Pre-school programs are needed to develop verbal skill and
cultural background for Negro children before entering
kindergarten or first grade. (ti)

1

2 -11. The community-should understand the role that the schools are
playing in assisting minorities as these groups, together with
other community agencies, solve their specific social problems. (10)

28- 1. The schools should encourage Negroes to make better use of
conmt unity health facilities. (10)
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27-1. The school district should make available to all students,
regardless of ethnic origin, texts and other educational
materials concerning their cultural background. (5)

27-10. The district needs to provide physical facilities for Mexican-
American students that are as adequate for learning as those
in other parts of the district. (12)

5-14. hen elementary and junior high schools are categorizQd by ethnic
majority and compared on the basis of tested achievement, white
majority schools rank highest. Spanish surname majority next,
and 'negro majority lowest. (1)

27- 7. School personnel should be aware that tests are used by and for
middle class individuals and may not effectively predict future
achievement of Mexican-American students as wen as the personal
opinion of a well educated professional who is aware of the
problems of the Mexican-American. (1)



10. CCER-LICATIONS hia.&->tairj,

2-'9. There is a need for meaningful nication between all facets
of the educational system and individuals as well as groups in the
community-at-large so that, everyone involved is aware of his
role and responsibility for maintaining an effective educational
system.

1-13. Better comunication between all facets of the community and
educational system Ln needed.

26- 8. The human relations staff and program should be expanded so
that teachers, parents and students see physical evidence
of a person concerned primarily-with hmlan relations.

2h- 5. There should be more cooperative planning studies by schools,
individuals, and community agencies or organizations concentrating
on specific school related problems. (1)

13-15. There is a need for more community support for the schools.

26- 5. There is a priority need for the comranication of educational
developments, proposals, and achievements to the citizenry in
general and to the minority population in particular. Peraonal
contact or commercial TV is the best way to reach this latter

23-15.

group.

There is a need for the west-side cornunity to actively participate
in the functioning and policy-making of the schools.

2-11. The community should understand the role that the schools are
Playing in assisting minorities as these groups, together with
other community agencies, solve their specific social problems. (9)

23- 1. The schools should encourage Negroes to make better use of
community health facilities. -( 9)

27- 6. The schools should communicate to the Mexican-American the importance
of becoming involved in democratic processes such as contributing
to policy-making by working with boards of education and by
participating- in politics. (9)

17-14. There is a need for closer cooperation between the schools and
teacher training institutions in setting up requirements and
standards for training P.E. teachers. (7)

24- 8. Teacher training institutions must be told by school districts
ghat is needed in in-service and pre-service training. (7)

7- 5. (County Secondary Schools) A closer liaison needs to be main-
tained between the schools and enplcying agencies in most instances. (3)

7- 6. (County Secondary Schools) More use needs to be made of material
and human resources in the communities included in this study. (3)
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23-11. Fore information concevrling the adult education program should
be given to the colmmity and the other parts of the public
school structure. (2)

17-13. P. E. needs to promote better public relations to insure under-
standing, moral and financial supnort.

19- 3. Parents should be involved in the development of special
education programs.

13-14. There is a need for parent education related to the modern
science program.

21- 2. Conferences with pupils, parents, and teachers concerning
health problens are needed. --

22- 1. Constant student, teacher, ad iris trator, and parent involvement

in assessment and redesign of activity program at the elementary

and junior high levels is needed. (1)



11, COMMUNICATIMS - IM .N!

22- 4. Improve communication in the secondary schools between

students, teachers and advinistrators.

6- 6. School internal and external communications need improvement. (10)

18-12. The details of a plan of action for educational change must

be a product of felt need, and be perceived by the staff as

emanating from the staff. (1)

18- 8. Teachers discuss in favorable terms the classroom situation and

their students, but hesitate to discuss matters outside their

immediate classroom; the situation implies that teachers
feel threatened, scared or lack commitment to the district's

educational program. (6)

27- 5. All school personnel should communicate with the Mexican-

American by going to where the Nexican-American is. (9)

23- 2. Encourage minority group members to take advantage of educational

opportunities. (9)

3-12. Students want a greater voice in decision making, greivance

procedures, student government and student control. (1)

22- 3. Encourage student participation in activities by involving them

in decision making.

22-10. Identify the role of student councils.

22- 5. Allow the student council (leadership class) to meet daily

during a regular period during the school day.

19- 9. There should be more school-wide awareness of the Educationally

Handicapped Program to provide acceptance and involvement with

all teachers and integration of student activities where possible.

14, 5. Teachers need common understanding regarding scope, sequence,

student evaluation, and other teachers involved in the language

program. (5)

1h- 2. The present disenchantment that exists between teachers and

supervisory-personnel in the area of foreign language should

be overcome. (6)

17-17. Teachers in the academic areas should become acquainted with the

objectives and activities of the physical education program.

22- 7. Encourage students to support their schools.



12. FACILITIES AND FINANCE

6- 5. School sites and buildings should be selected to meet flexible
and functional needs of students, district, and community.

1- 9. The school should be a community resource center available all
the time, designed to encourage participation of the entire
population in both structured and informal educational activities.

1-16. The district should develop standard s-3ecifications for constructing,
altering, and equiping schools that win provide easy modification
for various uses as the curriculum changes to meet learner needs.

2- 4. At the present time may of our schools are overcrowded.

1-15. More space, and wiser use of space presently available, is needed.

23- 6. More housing is needed for the adult education program. (2)

23- 7. More adult education classes should be located geographically
nearer the areas of greatest need. (2)

13- 9. Larger classrooms facilities, and equipment are needed to teach
science when laboratory centered teaching methods are used.

11-10. There should be libraries in all elementary schools, staffed
with full-time librarians.

8-20. Two areas of library and learning center concern were the
adequacy of library facilities for large group instruction and
the extent that library personnel are used in curriculum
planning. (4)

19- 3. More space, principally classroom needs for the educationally
handicapped program should be supplied.

19- 6. A permanent local clinic center for diagnostic, evaluative,
guidance, and fixed point referrals is needed. (5)

17- 7. More adequate facilities are needed for P. E.

21-11. An analysis of physical facilities for healthful school living
is needed.

25- 1. Projected growth rates indicate an approximate 150 per cent
increase in population between 1960 and 1985 in the Fresno
Urbanized Area. Over-all county population is expected to

increase by 100 per cent.

25- 2. The metropolitan area population for the horizon year 2000 can
be speculatively estimated to be in the vicinity of 800,000

persons.
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25- 3

25-4.

83

Pre-school children (0-4 yrs) in the Fresno Urbanized Area will
decline from 11.5 per cent of the total population in 1960 to
11 per cent in 1980. The population of children 5-17 years of
age will drop from 28 per cent in 1965 to 24.6 per cent by 1980.

In the close-in area of "jest Fresno, defined as the General
Neighborhood Renewal Area, it is estimated that the liegro and
hexican-American groups made up 87 per cent of the population
in 1967, increasing from 70 per cent in 1960.

25- 5. It is not unusual to find a strong correlation between the
characteristics of education, evoloyment, income, and home value.

25- 6. Between 1970 and 1980, the evolution from an agriculturally
oriented economy to a maturing, diversified economy will gain
momentum with manufacturing as the major emploinent sector,
25 per cent in 1980, followed by tetail trade 17 per cent,
and professional services at 14 per cent.

25- 7. By 1985, the population center of the Fresno-Clovis Ebtropolitan
area should be even mpre strongly north-centered than today -alth
over 60 per cent living in the north and northeast sectors, as
compared to 44 per cent in 1960.

25- 8. Outside West Fresno the revitalization of the "grer area
(fringe around the Central Business District) is the Urban
Community's major challenge and creative opportunity.

25- 9. Housing expansion from 69,133 units in 1960 to 170,800 units
in 1985 will be needed to fill needs generated by population;

25-11. The future pattern of the metropolitan area development will be
greatly influenced by the development and timing of the
Freeway schedule--41 Freeway between 1972 and 1980, 180 Freeway
from 1973 to after 1930, and 168 Freeway after 1980.

25-13. Community organization goals and logical school locations will
be unobtainable unless jurisdictional problems can be solved.

25-16. Decisions of the city and county governing bodies that formally
and informally change land-use policy usually have a bearing
upon the needs and problems of the schools.

25-17. Changes in state and national policies regarding urban renewal,
poverty programs, housing subsidies, etc., can be expected to
affect Fresno's development pattern appreciably.

6-9. All programs should be evaluated to determine effectiveness in
relation to cost and thus achieve public willingness to financially
accept and support these programs.

25-10. A balance between housing and commercial-industrial uses is
extremely desirable for proper school support.
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2- 6. Schools lack adequate financing, especially in the area of

local financing of the building program.

1-14. There is general concern on the part of staff concerning the

financing of the schools with particular attention given to

allowing individual teachers or departments to have funds

17hen they need them.

23-8. Additional funds are needed for the adult education program. (2)

21-1h. Problems of school finance and the priority awarded to academic

status are threats to the school health program.

19- L. There should be involvement of total special education

personnel in determining budget needs.

27-10. The district needs to provide physical facilities for Ilexican-

American students that are as adeouate for learning as those in

other parts of the district. (9)


